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Helping Learners Learn
Introduction

Every year, three imithamo of your Core Education Studies
course will be on the topic “Helping Learners Learn”. We
hope that lemithamo will help you create situations in the
classroom which will enable your learners to learn more ac-
tively and effectively. Each umthamo will guide you in plan-
ning lessons and reflecting on what has happened in those
lessons.

In the first year, the two imithamo you will study are:

* Classroom management: Group work;
* Teacher roles: Creating a learner-centred environment.

Both of lemithamo are concerned with the general topic of
learner-centredness. We hope that the second umthamo
will build on and add to the first. The first umthamo, on group
work, will give you an opportunity to try out a learner-cen-
tred style of classroom organisation. The second umthamo
will take a more general look at the differences between
learner-centredness and teacher centredness, and will also
look at the roles that you play as a teacher.

Each umthamo has a number of activities in it. Many of these
involve planning and trying out lessons in your classroom.
Most of them involve writing down your ideas in response to
a question or task.

We suggest that you EITHER:

e Get yourself a hard-covered exercise book in which you
do your written work for this strand “Helping learners learn”,

OR
* Use A4 paper and put it into your concertina file.

In the general introduction, we have spoken about a
concertina file, and a portfolio. We suggest that you keep
everything in your concertina file, including your exercise book
(or your papers) and learners’ work which you want to sub-
mit as part of your portfolio.
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At the end of the year, you will select from the concertina file
the items you want to submit. If you have written in a book,
you can make a note in the front of the book, of the pages
you would especially like your “appraiser” to look at.

Once again, we have used the icons which have been used
in previous imithamo. The icon in the margin indicates that
you should read and think about a reading. Some readings
are at the end of the umthamo. The readings in the HLL
(Helping Learners Learn) imithamo are a very important part
of the imithamo. You should make sure that you read them.

Other icons indicate whether you should carry out a particu-
lar activity in your classroom, or in your face-to-face group
with your umKhwezeli. There are also icons to show when
you are to work in your journal, and when you should store
work in your concertina file.

We would like to encourage you to record in your journal
anything exciting or interesting which happens in your class-
room, or while you are working on tasks set in the imithamo.
If you feel that something has changed in your thinking, or
that you are very impressed by a certain idea, write it in your
journal. If you are unhappy about something, or have an
unanswered question, write that in your journal too. As time
goes on, you may have a chance to resolve the problem, or
find an answer to the question, by sharing with a colleague,
or in your face-to-face group.
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Umthamo 1 - Classroom management: group
work

In the umthamo about learning, you found that there are many
things that the learners in your class can do well. They can
also think very quickly, and make good decisions, when they
need to respond to an emergency. They have many power-
ful memories, and they have a theory of the world in their
heads, which is changing and developing all the time.

Your learners learned many of these things by listening to,
and talking to, other people, and by doing things together
with brothers and sisters, friends, parents, teachers and
neighbours.

In lomthamo, we will think about, and try out, ways of organ-
ising learners into groups in the classroom, in order to help
them to learn more actively and effectively.

We would like to suggest that you also work together with a
partner, or a small group of teacher-learners, as you work
through this umthamo. Discuss the information and the ques-
tions together before you write anything down; watch one
another’s lessons, and give one another feedback.

Intended outcomes:

When you have completed lomthamo, you should be able
to:

¢ Plan an activity involving small group work;
¢ Organise and implement the activity;

e Critically evaluate what happened and why it hap-
pened.
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BER  Unitt
Classroom management patterns
Look at the following pictures of classrooms, and then do

the activities on the next page. Put your written answers to
the activities into your concertina file.

Tacher — whole class

Pair work

Individual work

Small group work

Page 5



Activity 1.1

Discuss these questions with a partner, or a group, and
then write down your answers.

e Which of the 4 ways shown in the diagram above is
your favourite way of managing learning in the class-
room? Why?

e Which of these 4 ways of organising your classroom
do you like least? Why?

Activity 1.2

Discuss the following with a partner or a group, and then
write down your answers.

Which do you think would be the best way of organising
your classroom for each of the following lessons? Give a
reason for your choice, for each lesson. The first one has
been done for you. If you disagree with the answer, do it
again, giving your ideas. (When you write the answers to
this question, write them in 2 columns, as we have done
below, one for the method of classroom management,
and one for the reason.)

1. You want your learners to do story sums (word prob-
lems) in Maths.

Wetthod of classrnsom Reacon
management

Swmall groupe 7 would wse small groupe so that 5
or & learnnene cowld put theorn leads

Zogether to work out the sums.

Tndevidual wonk Once the learnnens liad wndenstood
the type of problem, 7 would let

them do some sums on thetn owmn.

2. You want your learners to know the early history of
their own town or village. '

3. You want your learners to practise dialogues.

4. You want your learners to learn about the results of
soil erosion.

5. You want your learners to do a science experiment.

6. You want your learners to discuss the characters in a
story they have read.
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Activity 1.3

How often do you use each of the classroom manage-
ment patterns? Next week, count the number of lessons,
or hours, you spend using each, and write them down. At
the end of each lesson, write down which management
pattern you used, and for how long. At the end of the
week, add up the times for each management pattern.
Then draw a table like the one below, and fill in your hours
(or lessons) in it.

Wettiod of clasonsom MNa. of toarns(lessone
management

Teacter - whole clase

Dndevidual workd

Pacr work

Swall group work

Using a variety of appropriate management patterns

Activity 1.1 has shown that different management patterns
suit different purposes. Activity 1.2 has also given you a
chance to look at the ways in which you manage your class-
room.

As you go through this course, we will suggest that you try
new ways of helping your learners to learn. This will include
trying classroom management patterns which you may not
use very often at the moment. You will have a chance to see
what differences they make to the way your learners learn.
As you put these ideas into practice, you will develop new
skills. We suggest that you discuss what you are doing with
other members of your staff, and with your face-to-face group.

By the end of the course, we hope you will feel comfortable
using a variety of teaching styles and classroom manage-
ment patterns. At the end of the course, repeat Activity 1.3,
and see whether the time you spend using each classroom
management pattern has changed.

This umthamo will focus on using small groups. Remember
that pairs are also a type of the group — the smallest of groups.
We will look at reasons why it is often helpful to learners to
give them the opportunity to learn in a group. We will also
look at how you can organise and run group work, and look
at what skills you need.
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Unit 2
WHY use group work?

It often seems much easier, especially if you have a large
class, to simply teach the lesson to the whole class without
disturbing the learners and re-arranging the desks. You are
probably wondering whether there is a good reason for group
work, whether group work is worth the effort.

In this section, we will look at reasons why different teachers
use groups, so that you can decide for yourself whether to
use groups in your classroom.

Start by reading the descriptions of 4 lessons, which appear
below. In each lesson, the teacher uses group work. As you
read, think about the teacher’s reason for using group work.
(In future drafts of this course, we would like to replace some
of these descriptions with stories about your lessons. We
look forward to reading the reports of your Key Activity les-
sons, and selecting from them.)

READING 1: GROUP WORK IN FOUR
CLASSES

1. Group work in religious studies

“l had chosen to study the very long story of Joseph (from
the Bible) with my Grade 8 learners. | had already told
them the story, briefly. | now wanted them to look at the
characters in the story, and conflicts and dilemmas they
found themselves in.

The first thing we did, as a class, was to “modernise” the
story, setting it in present-day South Africa. We gave the
characters in the story new names, and set it in rural East-
ern Cape and Johannesburg. | had divided the story into
sections, and | now divided the class into groups of 6 to 8
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learners each. Each group was to convert their section
into a scene from a play. They could use song, dance,
mime and drama, and present it in a mixture of languages,
if that seemed appropriate.

The final “production” was a great success, and was per-
formed for other classes in the same standard. It gave
the learners a chance to co-operate and be creative, and
it brought out different strengths and talents of individual
learners.”

2. Group work in the language classroom

“l had serious problems with a Grade 9 class which did
not want to take part in oral lessons. So | decided to try
an activity involving register* — the register the learners
themselves use outside the school. | made the first few
utterances in “tsotsi-taal” or slang as | entered the class-
room. As they giggled with surprise and amusement, |
explained the use of “register”. Then | divided them into
groups, and asked each group to give me a simple Eng-
lish sentence. Then they had to use the same sentence,
but in a form firstly to suit their baby sister, then their
mother/father, then their peers, and finally the principal
of the school (using any language). Points were given to
the groups that did well, so this motivated them to get
involved constructively so as not to let the group down. In
this way the learners were all actively participating and
doing a lot of thinking and recalling of that which was
already known to them.”

(from ... ELTIC. 1996. Activities for multilingual classrooms. Diteme
Isa thuto activities book.)

3. Group work in a geography lesson

“l wanted my Grade 5 Geography .class to have practice
in organising and presenting information, and translating
it from pictures into language. | also wanted to give them
an opportunity to work co-operatively.

I divided the class into groups of 4 or 5 learners, and
gave each group a set of pictures relating to sheep or
cattle farming. '

*different language styles
used in different situa-
tions, and with different
people
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Each group was to work co-operatively to arrange the
pictures in the right order, and to write a suitable label for
each picture. They pasted the pictures onto a sheet of
cardboard. Each group then reported back to the class,
describing their sequence of pictures. Other groups com-
mented on different decisions they had made

As a follow-up activity, each learner wrote a paragraph
on the type of farming shown in her/his group’s chart.”

(from...Belinda van de Griendt. 1997. Unpublished paper submitted
for Diteme tsa thuto course)

4. Group work for democracy education

“Round about the time of the elections, I felt that my learn-
ers needed to form some understanding of democracy.
... My first step was to give a lesson on what a demo-
cratic state is and fundamental human rights in a demo-
cratic state. Next | prepared workcards describing situa-
tions which were not democratic. Each workcard ended
with the question, “Is this democracy?” My learners were
divided into groups. We discussed the process through
which they needed to go, when having their group dis-
cussions. The process was as follows:

1. Elect a group spokesperson.

2. Read the workcard in English.

3. Translate the workcard into the languages of your
group. :

4. Discuss the situation described, using any language.

5. Group spokesperson reports back in English.

The translation part of this exercise was very helpful, be-
cause it helped learners discover what words in English
they thought they understood, but didn’t actually.”

(from ... ELTIC. 1996. Activities for multilingual classrooms. Diteme
tsa thuto activities book.)
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Activity 2.1

Why do you think each of the four teachers described in
the reading chose to use group work for presenting their
particular lesson or activity? The first answer has been
done for you. If you disagree with the answer, write your
own answer. Then write your answer for the other 3 les-
sons described in the reading.

7. The neligious studies lesson

The teacter wanted all leannens to parnticipate actively, and
expenience fon themaelues the chanactens and conflicts of the story.
Ste ales needed a way of dealing with a veny long story. By
dividing it upp and giuing each group a section to deal with, &

Reasons for using group work

2.1 Helping learners learn more effectively

If you decide to use group work in a particular lesson, it should
be because you believe that your learners will learn better in
a small group. You have already started looking at what we
know about learning in the strand of this course called Learn-
ing about learning. In making a decision about how to or-
ganise your class, you need to think carefully about how
learners learn.

Learning is a very active process, and learners develop a
“theory of the world in their heads” as they solve problems
which are connected with what they already know. They learn
particularly well when they are working together with others
who know a little more than they do. They learn through talk-
ing about what they are doing, through explaining their point
of view to others, and debating which way is best to solve
the problem. '

By looking at how four teachers used group work in their
classrooms, you have found out for yourself some of the rea-
sons for using group work. Compare your answers and our
ideas. (Remember, you might have thought of something that
we have left out!)
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a. Increased participation and involvement

Group work usually gives more of the learners in your class
a chance to take part actively, and to talk, than whole class
work. This means that it gives them more chance to make
sense of the world for themselves.

e The religious studies teacher let every learner become
one of the characters. This meant they could become per-
sonally involved in the difficulties, or dilemmas, the char-
acters were experiencing; they could understand the story
from the inside.

* The language teacher enabled her unwilling learners to
talk in their oral lesson. They felt freer to speak in the
small group, and the task was directly related to their lives
and the way they talked every day.

* The geography teacher gave all the learners a chance to
be involved in ordering the information. Each could dis-
cuss the right order for the pictures and present his/her
point of view. They could therefore make much better
sense of the topic through being active.

* The person teaching about democracy gave every learner
a chance to think about democracy by discussing a real-
life situation. They could also use languages they knew to
clarify the meaning of certain terms. Each learner was
involved personally in the discussion.

b. Working co-operatively

In a group, every learner is personally involved, and every
learner is also interacting with other learners. For every point
which is discussed, some learners will know more than oth-
ers, and different learners will have different ideas. This also
helps learners to make sense of the world.

Group work also teaches learners how to work together as
a team. This means that:

* they learn to deal with disagreement,
e they learn to accept that people have different views,

* they learn to respect each other’s strengths and weak-
nesses,

* some of them learn to exercise leadership,
* they learn that each has special talents and skills,

* they learn to co-operate and share ideas in order to pro-
duce a better result.
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In groups, learners find that each has something to learn
from the other. Each can use her/his special abilities to help
those who have different abilities. Learners help one another,
gaining confidence and skill, and building self-reliance and
a sense of responsibility. This frees you, the teacher, to deal
with other issues, or to help specific individuals

All the above increases a sense of community, and encour-
ages working together towards a common goal, rather than
competing as individuals. This is good training for democ-
racy.

In the lessons described above:

e The Grade 5’s co-operated to produce a sequence of pic-
tures and information.

e The religious studies learners co-operated to produce a
play. Each discovered and used specific talents and skills:
musical, dramatic, leadership, organisation, etc.

e The Grade 7’s co-operated to clarify concepts and reach
conclusions about democracy.

c. Allowing for individual differences

In group work, learners do not all have to move at the same
pace on the same task. Learners can work at their own pace,
and teachers can go round from group to group, helping
groups or individuals with certain aspects of the task. Teach-
ers can also set up a number of different kinds of tasks to
suit individual needs and abilities. For example, she might
give learners who enjoy drawing one task; learners who en-
joy writing another, while learners who are good at speaking
might prepare and present a role-play.

Each learner will make meaning for him/herself out of the
task in a different way, and in his/her own time.

2.2 Access to resources

Scarce resources can be made to go further by grouping
learners, and further still by allowing groups to use the re-
sources in turn. Now read about three more lessons where
teachers made use of groups.
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READING 2: MAKING SCARCE RESOURCES
AVAILABLE

1. A natural science lesson

“l wanted all my learners to have hands-on experience
with a number of experiments relating to Digestion. How-
ever, | did not have enough equipment for each learner
to do the experiment at the same time. There was not
even enough equipment for several groups to do the ex-
periment at the same time.

| set out 6 different experiments round the room, and di-
vided the learners into 6 groups. Members in each group
were given different roles, and different parts of the ex-
periment to do. Each group completed one experiment,
and then passed on to the next. If they had to wait be-
tween completing one experiment and starting the next,
they wrote up results and conclusions from completed
work. One member wrote the experiment up, while oth-
ers helped decide what she should write.”

(from: Kerry, T. & Sands, M. 1982. Handling Classroom Groups.
MacMillan Education)

2. A mathematics lesson

| found that for certain sections of the maths syllabus,
there were not enough examples in the text-book to give
learners the practice that they needed. | made sets of
work cards, on which | wrote extra examples which | got
from other text books and from my own head. There were
eight copies of each work card.

Once | had taught the learners a specific section, and
they had done the examples in the text book, | would
have a lesson in which they worked on their own on the
work cards.
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The class would divide into groups of 8. (They all knew
which group they belonged to; | had divided them ac-
cording to their maths ability). The group leader would
fetch a set of work cards and hand them out to the learn-
ers in that group. Once the members of the group had
finished the work card, the leader would go and fetch an
answer card. He/She would read out the answers to the
group and they would mark their work. They would then
move on to another set of cards.

| would take the opportunity to go round from one learner
to another, concentrating particularly on those who
seemed to be finding the problems difficult. Learners who
had got the answers to the problems on the work card
wrong, could ask for help from me.

3. A reading lesson

My Grade 4 class has a class library, which has sets of
reading books in it. There are 8 copies of each book, and
discussion questions have been pasted into the back of
each book. Many of the books contain a number of short
stories, and questions have been set on each story.

When we have a reading lesson, the class divides into
groups. At the beginning of the year, these groups are
formed on the basis of their reading ability. (Later, when
everybody’s reading has improved, | may re-group them
into mixed ability groups.) Each group is given a set of
readers. Some days, | ask them to read aloud, in turns,
to the group; on other days, | ask them to read silently, to
themselves. When a group has finished a story, they dis-
cuss the questions which have been set on that story. |
will sometimes ask them to write down some of the an-
swers in their exercise books once the discussion is over.

While the groups are reading, | spend some time going
from group to group, assessing their progress. | will some-
times join a group that is struggling, and let them read
aloud while | assist them with areas where they are hav-
ing difficulty.
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Multigrade teaching

In some schools, teachers are very scarce resources. Some
teachers have to teach a number of grades at the same time.
We call this ‘multigrade teaching’. They cannot treat the whole
class as one group. They have to attend to the learners in
one grade, while other learners have to work on their own.
Group work can be used in such classes. After a short intro-
duction and instructions, the learners can be divided into
groups and work independently. The teacher can then give
her attention to another grade. She still needs to keep an
eye on the other groups, however.

Activity 2.2

1. How has the teacher, in each of the 3 lessons described

in Reading 2, used division of the class to give the
AN learners access to scarce resources? Discuss your
ideas about this with a partner or group.

o
®
©

2. In which of the 3 lessons are the learners really en-
gaged in group work? Which lessons involve the learn-
ers in individual work, even though they are divided
into groups? Discuss your ideas with a friend.

Individual work in groups, and true group work

You have probably realised that the Maths lesson was not
really a group work lesson, even though the learners were
divided into groups. The learners were still working on their
own, not co-operatively. We are not saying that there is any-
thing wrong with this; a teacher can help learners learn by
giving them access to scarce resources, whether they are
working on their own, or in groups. Working independently
can also help learning in very specific ways.

Itis important to realise though, that the key characteristic of
true group work is interaction. If you want learners to feel
the special benefits of working in a group, you need to set
up an interactive task.
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Setting up an interactive task

Types of activity which take advantage of the interactive and
co-operative features of group work are tasks which involve
and encourage one of the following:

Discussion
Problem-solving

Drama and other creative projects where the pooling of
“pbright ideas” can help

Field-work
Experiments
Project work

In an interactive task, group members work together co-op-
eratively, each one making a contribution of his/her own to-
wards the completion of the task.

Here are some examples of tasks where every group mem-
ber has something to contribute, or where each member goes
and finds something out which s/he later contributes to the
group task.

1. Story-telling/Essay-writing

Each member of the small group has a different picture.
The group task is to put the pictures together in the cor-
rect order to form a story. Before they put them in order,
each group member describes her/his picture. (A similar
task could be given using sentences or paragraphs, in-
stead of pictures. In this case, members would read their
sentences/paragraphs before the group puts them in or-
der.)

2. History

Put learners into groups to dramatise a historical event
they have learnt about. Each learner takes a different part.
One learner could direct the dramatisation.

3. Structured discussions ,

One way of ensuring that each group member has a con-
tribution to make is to give them roles, as described later
(3.5), e.g. chairperson, scribe, reporter. The chairperson

has the specific role of ensuring that everyone contrib-
utes to the discussion.

Page 17



33|

K3
[N
|

4. Sharing about lifestyle and culture

Each member tells others in the small group about an
aspect of their lifestyle, e.g. weddings, funerals, how their
mothers cook pumpkin. They can also share experiences
around a theme, e.g. crime, herding cattle, adventures
with neighbours. These sharings can be built into stories,
essays, theme presentations, posters, drawings, efc.

5. Researching local history

Each learner can go home and try to find out something
about the history of her/his village/ town/ area by talking
to older people. Back in class, each learner tells the small
group about her/his findings, and these findings are put
together to form a ‘history’.

Activity 2.3

Look at the examples in Readings 1 and 2 with a part-
ner or small group, and see what the teacher did, in each
case, to ensure that every group member had something
to contribute. In some cases, the teacher may not have
done this. This would mean that some learners may not
have been fully involved in the learning process.

3%

Activity 2.4

1. So far, in this section, we have been talking about the
advantages of group work. What do you think are the
disadvantages of group work? Discuss them with your
colleagues.

2. Can you think of ways to overcome some of these dif-
ficulties? (Discuss this with colléagues at school, and
bring your ideas to your face-to-face group.)

Page 18




Unit 3
HOW to use groups

3.1 Ways to use groups

What you have read so far seems to show that there are 3
basic ways to use groups. Of course, you might think of an-
other way of using groups, and that is fine. Here are the 3
ways that we have thought of:

1. Each group works on the same task, problem, or set of
questions to discuss. When they have had enough time
to complete the task, a spokesperson from each group
reports back to the whole class. (e.g. the language les-
son, the geography lesson, the democracy lesson)

2. Each group works on different aspects of the same task
or topic. Once they have had enough time to complete
their section of the task, the findings are combined, or
one group teaches the others about one aspect of the
topic. (e.g. the religious studies lesson)

3. Groups work in turn on different tasks. Eventually all have
aturn at each. (e.g. the natural sciences lesson, the maths
lesson and the reading lesson)

Activity centres

In multigrade classes, it can be very useful to set up activity
centres, one for each subject, e.g. mathematics, science,
language, social studies, etc. At each centre, learning mate-
rials are available and cards with group activities can be
present. When one grade does group work, the teacher sends
those learners to a specific centre, where they work. As the
day goes on, the teacher sends different grades to different
centres.

Key Activity (Part 1)

At this stage, we would like you to make a start on your
Key Activity. Most of the activities which you will do from
now on will have a section which helps you with your
preparation for the Key Activity. We suggest that you write
all your notes in preparation for the Key Activity on the
same page/ piece of paper. Start using that page/ piece
of paper now. Write notes in answer to the following ques-
tions.
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1. Within one of your lessons for the coming week, iden-
tify an activity which could be done by learners in small
groups (4-8 learners). If you wish, the whole lesson
can be done in small groups. Describe the activity/ les-
son briefly, on your page.

2. Think about what you want your learners to know/ be
able to do by the end of the lesson/ activity. These are
the outcomes for the lesson/ activity. Write them down.

3. Why do you want to use group work in this lesson/
activity? In what ways will group work help the learn-
ers to learn more effectively? Write your reasons down.

4. How are you going to make sure that the task you set
up is truly an “interactive task”? Describe the interac-
tive task at you are planning.

3.2 Ways of grouping learners

The mind map below presents 5 ways of deciding which
learners should go together in a group. Study the mind map
carefully, and think about these ways that it suggests.

Random grouping
(Grouped by numbering, or by
games — see Reading 3) Friendship groups
(Learners choose the people
they want to work with)

Language groups
(Learners are grouped
according to the same / similar

primary language)

Neighbour groups
(Groups of learners near to

Ability groups each other in the classroom)
(Learners grouped according

to similar abilities or mixed
abilities)
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Activity 3.2

1. Read Reading 3, at the end of this umthamo.

£

2. Discuss with a friend or colleague the advantages and
disadvantages of the 5 ways of grouping learners given
in the mind map.

3%

For instance, letting friends work together could be good
because the learners are used to one another and like
one another. This means that they should be able to work
together easily.

On the other hand, their are disadvantages to friendship
groups. Because the friends are used to playing together,
they may find it difficult to take the task seriously. In addi-
tion to that, if they always work with their friends, they
won’t get a chance to work with, and get to know, other
people in the class.

Think about what could be good and bad about the other
4 ways of grouping learners.

3. Now decide how you will group the learners in your
O"' class for your Key Activity. Write down your decision
on your Key Activity page, together with your rea-
sons for your choice.

3.3 What size should small groups be?

In classrooms where learners usually sit in pairs, often with
double desks, it is probably best to have groups of 3 to 8
learners (not more).

Smaller groups (3 or 4 learners) are easy to organise, be-
cause all you need to do is to put 2 double desks, or 2 pairs
of learners, together. Smaller groups also allow for each
learner to participate a lot, because there are fewer learn-
ers.
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Bigger groups (7 or 8 learners), on the other hand, are easy
to monitor and manage because there are fewer groups in
the classroom. However, you need to move more furniture
to get your groups in place. Another disadvantage of bigger
groups is that there are usually a few learners who are left
out of the activity in a group of 7 or 8.

A group of 5 or 6 might have some of all the advantages
mentioned above.

%

i

Activity 3.3

1. Talk to a friend or colleague about the disadvantages
and advantages described above. See whether you
agree with what has been written. Maybe you can think
of other advantages or disadvantages of smaller and
bigger groups.

2. How big will your groups be for your Key Activity les-
son? Write down your decision on your Key Activity
page. Give your reasons for working with groups of
that size.
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3.4 Should groups be permanent or flexible?

You may know teachers who organise their classes into per-
manent groups, i.e. whenever there is group work, the same
learners work together. On the other hand, there are teach-
ers who re-organise their classes into different groups every
time they have a group activity.

Permanent groups

If your learners always work in the same groups, it is very
easy for them to move into groups. They know how to move
the furniture, and who they will work with. The learners also
become used to one another, and this may make it easier
for them to work together.

One disadvantage of permanent groups is that particular
groups may get “labelled”. They may think of themselves as
“the stupid group” or “the clever group”. Others may also think
of them in these ways, and it is often difficult for a person
from that group to change, or to see her/himself differently.
Another disadvantage is that learners always interact with
the same people, and never have a chance to find out about
other people, or share ideas with them.

Flexible groups

If you decide to let learners work in different groups every
time you do group work, they will have the chance to work
with a lot of different people. They will also find that in differ-
ent groups they discover that they have different talents. In
one group, for instance, Lulu might find she is the leader,
while in another group s/he has time to discover her acting
talent, because a different person is taking the lead.

The disadvantage of changing your groupings on a regular
basis is that it is more time-consuming. It takes time to put
the learners into their new groups, and it takes time for them
to get used to working together.

Activity 3.4

1. Talk to a friend or colleague about the advantages and
disadvantages of permanent and flexible groupings.
Do you agree with what has been written? Maybe you
can think of disadvantages and advantages which have
not been mentioned here.

2. How would you like to work in your class, in the future:
with permanent or flexible groups, or with a combina-
tion? Write down your decision, and some reasons for
it, on your Key Activity page. Explain whether the
groups you use for your Key Activity will be the perma-
nent groups in your class, or whether you will change
them and use different groupings in the future.
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3.5 Organising learners within their groups

It is important that you should give your learners guidance
as to how they will organise themselves within the group,
giving certain people specific roles. Here are some roles
which might be needed in a group for particular purposes.
One person can sometimes perform 2 or more roles.

Someone:

* who makes sure that everyone contributes, in order to get
the task done (a chairperson);

* who writes down the decisions of the group (a secretary);

* who reports back to the whole class on the group’s work
(a spokesperson);

* Who keeps note of the time (a time-keeper);
* Who makes sure the group stays on the task:
* Who directs the role-play;

* Who in in charge of music;

* Who looks after the costumes and the props;

e FEtc.

Activity 3.5

1. Discuss with a colleague the roles that would be
needed in the group work activity in the Language les-
son described in Reading 1. Choose from the list above
and add your own ideas.

2. Decide which roles will be needed in the groups which
you will set up for your Key Activity. Make notes about
these roles on your Key Activity page. Explain why
you think that these roles will be necessary. Say
whether you will appoint learners for the different roles,
or whether you will allow them to choose learners for
each of the roles. (You may, of course, decide that it is
not necessary to have special roles in your groups.)
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m Unit 4

WHAT skills do | require for group work?

Activity 4.1

1. What are some of the skills you might need to use
group work effectively in your classroom? Copy the
mind map below, and write down all the ideas you can
think of on it. (Add as many branches as you need.)

2. Here are our ideas of some of the skills that a teacher
requires for successful group work. Read them, and
compare our ideas with yours.

® giuing clear instructions to leannens
® molivaling, inspining and encournaging learnens to co-operate
® organising the learmens into growups
® organising changes from one stage of the lesson to another
® maintaining focus on the tack
® dealing with nestless on disnuptive groups members
® watching the interactions of learnens in the group
® checking on frogress
® cntervening to deal with froblems, on to helfy wherne learnens
are unsare what to do
® guestioning .
® summanising and reinforcing what tas been learned
o organising homewonk, followup and packing up
3. What skills will you need in your Key Activity lesson/
°' activity? Write down your ideas on your Key Activity
page. Make notes about those skills which you have,
and are comfortable using. Also make notes about the

skills which you think you still need to develop, and
which might be difficult for you.
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Key Activity (concluded)

You have decided on an activity or lesson in which you
will use group work, and you have made notes on a
number of aspects of the lesson.

1. Before you give the lesson, use your notes to write
a plan for the activity or lesson under the headings
suggested below.

. After you have given the lesson, think about it, and

answer the questions which appear under the head-

ing “Thinking about my lesson”, which follows the plan.

3. Write in your journal your feelings before and after

the lesson.

PLAN

1. Title of lesson or task

2. Grade and class

3. Outcomes: What do you want your learners to be
able to do by the end of the activity/ lesson?

4. Reasons: Why are you using group work?

5. Stages: Describe the stages of the activity/ lesson.
Grouping the class:

a) How will you divide the class into groups? Why?

b) What size will the groups be? Why?

c) Will these groupings remain permanent for
future lessons, or will you change them? Why?

7. Classroom arrangement: Make a drawing of the
way you will arrange the desks in your classroom.

8. Interactive task: How will you make sure that each
group member has something to contribute to the
completion of the task, and that they work co-opera-
tively?

9. Roles: What roles will be given to learners within
each group? Will you assign the roles, or will group
members choose?

10. Skills: What skills will you need to use? For what

parts of the activity/ lesson?
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THINKING ABOUT MY LESSON

1. Outcomes: Did learners achieve the outcomes? How
do you know?

2. Reasons: Would you use group work again for this
kind of activity? Why?/ Why not?

3. Stages:
a) What went well? Why?
b) What didn’t go well? Why?
c) What would you change if you gave this lesson
again?

4. Grouping the class:
a) Did you find this a good way of grouping the
class? Why? How would you group the class if
you gave this lesson again?

b) Do you think that the size of the groups was right?
Why?/ Why not?

¢) Have you changed your mind about permanent/
flexible grouping? Why?/ Why not?

5. Classroom arrangement: Did you arrange the class-
room as you had planned? Draw a diagram of the
way you arranged the classroom, if it was different
from the way you had planned. Why did you change
your plan?/ Why not? How would you arrange the
classroom if you gave this lesson again?

6. Interactive task: Was each learner actively involved
in the group activity? Give some examples of what
they were all busy with.

7. Roles: Was it helpful for specific learners to have roles
within each group? Why?/ Why not? What will you do
next time?

8. Skills:
a) What did you cope well with?

b) When did you feel you needed more skill? Why?/
What skills did you need?
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Unit 5: Conclusion

In this umthamo we looked at how different classroom man-
agement patterns can support or hinder effective learning.
We focused on planning, organising and using small groups
to promote increased participation and co-operation among
learners.

Teachers often feel that group work is noisy and disorgan-
ised, and that no real learning takes place when they divide
learners into groups. We hope that this umthamo helped you
to design an interactive task with a clear purpose, so that
each learner had a role to play in her/his group, and was
actively involved in the learning process. We hope that you
were able to use some of the ideas on how to group your
learners, and that you felt that your skills in handling group
work were developing. Above all, we hope that you enjoyed
the group work lesson that you organised!

We look forward to hearing about your lessons in the face-
to-face sessions, and from your abaKhwezeli.

Later imithamo in this strand will take you deeper into the
concept of “learner-centredness”, and give you a chance to
explore ways of using the learner’s world as a resource for
learning.

Activity 5.1

Look back at the outcomes at the very beginning of this
umthamo (They are re-printed below.). Do you think you
have achieved these outcomes? On a piece of paper,
answer “Yes” or “No”, and give a reason for your answer if
you need to. Remember to head the paper, and to add it
to the other pages in your concertina file.

Can you:
e Plan an activity involving small group work?
e Organise and implement the activity?

e Critically evaluate what happened and why it hap-
pened?
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APPENDIX
READING 3: WAYS OF GROUPING LEARNERS

This reading consists of extracts from an article written by a
teacher of English to adults. It gives ideas on different ways
of forming groups in the classroom.

Fighting the territorial imperative:
some ideas for allocating groups and pairs

Bruce Pye is head of the English Department of the City of Nuremberg
Institute of Adult Education. He is involved in teacher training at local, re-
gional, federal and state level, as well as teaching. He is co-author of ‘On the
Way’ (Klett Verlag forthcoming).

Recent years have seen much discussion of the advantages
and disadvantages of pair work and group work in the lan-
guage class. Whilst many teachers of traditional frame of
mind undoubtedly still need convincing, it is probably true to
say that for the majority of teachers today, especially of adults,
pair and group practice have become part of their estab-
lished methodology. Nevertheless, even the most convinced
and enthusiastic teachers will encounter problems with or-
ganising pairs and groups. This article concentrates on one
such problem - getting the students into pairs or groups be-
fore they actually start on the task.

Neighbours

The most common strategy for allocating pairs or groups is
to ask the students to work with their immediate neighbours
in the class. The advantages of this procedure are speed,
ease and minimal ‘disruption’ of the class; one or two stu-
dents may have to move, but most will stay in the same place.
The disadvantage is that students have a limited number of
immediate neighbours (two with a horseshoe or similar seat-
ing arrangement, three or four with groups of tables), so there
are a limited number of other students with whom they will
come into contact. As students tend to sit in the same place
every week this disadvantage becomes more apparent the
longer the course goes on. Indeed, considerable problems
may arise - some students grow to resent always having to
work with a person they don’t much like or who is much ‘bet-
ter’ or ‘worse’ than they are, others form cliques and will not
co-operate with other class members. Clearly this basic for-
mat needs variation: students must move so that they work
with everyone else in the group.

My students won’t move

At this point a further problem arises: “My students don’t like
to move.” It seems to be a fact of life that in any group of
adults which meets regularly for any purpose whatever and
sits down, the group members lay claim to their own seats ...
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Quite basic feelings of security seem to be involved in this
behaviour. For this reason it is not a good idea for the teacher
simply to ask student A to go and work with B, C to work with
D, etc. Whilst they may fully agree with the teacher that it is a
good idea to talk to other people in the class, most students
in the position of A or C will feel imposed on when asked to
move. Moreover, they will be performing the task ‘away’ while
B and D enjoy home advantage. When teachers ask stu-
dents to move like this, be it with all the charm and reasona-
bleness they can muster, it is unlikely that they are helping
students overcome their natural inhibitions. Actually they are
beating them down by virtue of their authority: the student
does not want to move but he wants even less to disappoint
or disobey the teacher. Itis better if the teacher can motivate
the student in such a way that he can forget his misgivings.
Partner-finding activities can help here.

Find your partner

The procedure is as follows: give each student a small card
with, say, a time of day on it (clock face or numbers). Tell the
students that another member of the group has an identical
card; they must find this person by asking questions. They
are not allowed to show the card to the others or to shout out
what is on it. When they have found the matching card they
have found their partner for the next activity. The pair should
then sit down together (preferably on the nearest two chairs).
You will then tell them what they have to do, if you haven't
told them already. The first time or two you do this make sure
the students know they are looking for their partner for the
next bit of work, otherwise some pairs will split again and go
back where they came from. If the next phase involves the
book, it is a good idea to have students take books, pens,
etc. with them when they move. This encourages them to sit
down and get on with it and means that the tables are less
cluttered and not obviously ‘taken’ - you want the whole class-
room to become ‘safe territory’ for everybody.

Allocating groups

The same principles as for partner-finding can also be used
for allocating groups ...... Once your class is used to mov-
ing around and working with different people in this way, it
actually becomes much easier to allocate groups and pairs
by request. An easy way to allocate groups whilst ensuring
that immediate neighbours are in different groups is to count
students off 1 -2 -3 -4 -1 -2 - etc. round the class and to
put all the 1’s together, the 2’s together and so on. After a
break in the lesson you can simply ask students to go and
work with someone they have not worked with for some time,
or even to form their own groups.

(from: MET Volume 10 No 4 Summer 1983)
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“The classroom ethos in which collabora-
tion can flourish is one where there is a
consistency in the way in which teachers
deal with issues related to classroom man-
agement and with matters relating to learn-
ing. Ways of working with groups as well
as ways of learning in groups need to be
the subject of negotiation between the
teacher and the pupils. A powerful element
in this negotiation process is the develop-
ment of a shared understanding about the
feelings generated by the requirement to
collaborate with one’s peers and an aware-
ness that these feelings are responsible
for certain kinds of behaviour when work-
ing in group settings.”

(Group Work in the Primary Classroom -
Maurice Galton & John Williamson.
1992. London:Routledge)
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