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SCHOOLS AS LEARNING COMMUNITIES

Introduction

This umthamo introduces another strand of the Core Edu-
cation Studies course: “Schools as Learning Communities”.

In the “Learning about Learning” imithamo, we are looking
at what happens within an individual learner as s/he learns.
In the “Helping Learners Learn” imithamo, we are looking at
what happens between a teacHer and learners in the class-
room. In the imithamo of this strand, we will look at a bigger
context: the school.

We saw that certain styles of classroom management can
lead to more effective learning. Similarly, the way schools
are organized and managed affects the quality of learning
which takes place in them.

Ideally, schools should be communities. They should be
places where different people all have a part to play, and
work together in a supportive way, like the members of a
family. So, this strand is called,”Schools as Learning Com-
munities”. The first umthamo looks at the way schools are
organized.

Use A4 paper, or a hard-covered book, for the written activi-
ties, as you have done in other strands of the course.

We will once more be using the logos which appear below.
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Umthamo 1

Schools: Organizations or “Disorganizations”?

Introduction

The *Task Team Report on Changing Management to Man-
age Change in Education makes an important point that al-
though schools are organizations devoted to learning, they
are not always “learning organizations”.

In the Umthamo on “What do we know about Learning?”, we
found that children are very good at thinking, learning and
adapting to change. Some schools are also good at think-
ing, learning and adapting to change. Such schools are
learning organizations. Unfortunately not all of our schools
have as yet developed the ability to think, learn and adapt
to change. Such schools are not learning organizations.
Because these schools are not able to achieve the objective
of teaching and learning, for which they were established,
we could describe them as “disorganizations”.

Your Key Activity in this umthamo will involve conducting a
survey (asking a number of different people questions) in
order to find out whether your school is a learning organiza-
tion or a “disorganization”.

Journal write

In your journal, write down the thoughts and feelings you
have about your school now. Do you think it is able to think,
learn and adapt to change? Do you think it is a learning
organization or a “disorganization”? Why do you think this
way?

In this umthamo we explore together what makes a school a
learning organization or a disorganization. Here are the out-
comes we are hoping for from this umthamo.

Learning Outcomes

When you have completed this umthamo you will:

e have a greater understanding of schools as
organizations or “disorganizations”,

* be able to assess whether your school is a learning
organization or not,

* have had a chance to think about, discuss and plan
ways of improving your school as a learning
organization.
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*A task team is a commit-
tee of people, usually set
up by a government de-
partment to find out about
a certain issue. The peo-
ple in a task team usually
know quite a lot about that
particular issue. Many task
teams have been set up by
our new government in
South Africa to explore
new ways of doing things.




Unit 1

Is my school a learning organization?

So that we can look at schools as organizations or
“disorganizations” in a practical way, we will start by asking
you to read the description of Yellowwood High School, which
appears on the following pages. The description is followed
by a list of the strengths of the school, and a list of its weak-
nesses. As you read the story and the lists, think about the
ways in which your school is similar to, or different from, this
school. Maybe, in the next edition of this umthamo, we can
replace this description with a description of your school.
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Journal write

Write in your journal your response to the story of Yellowwood
High School. What do you think and feel about this school?
What questions does the story raise in your mind? Are there
thoughts and feelings about your own school which have
come up as you read the story?

Key Activity

The Key Activity of this umthamo comes at the beginning of
the umthamo. You will not carry out this Key Activity in the
classroom: it involves working with the school as a whole.
The activity requires you to carry out a survey; in it you will
find out what a variety of different people think about your
school.

Purpose

You have read about Yellowwood High School and its
strengths and weaknesses. The purpose of this activity is for
you to assess the strengths and weaknesses of your school.
From there you will go on to decide whether yourschool is a
learning organization or not, and to think about ways to make
it a better learning organization.

In order to do this, we would like you to use the question-
naire which appears at the end of this umthamo (Appendix
1). We have made 8 extra copies of this questionnaire for
you. We would like you to ask different people involved in
your school, such as teachers, parents and learners, to fill it
in. You might need to help some of the people to fill it in, or
do it for them.

Once all the people have answered the questions, you will
have to count up the answers. You will fill them in on a table,
and work out the strengths and weaknesses of the school.
You will probably find that different people have different
opinions about the strengths and weaknesses of the school.
You will need to write a short report about this. In the report,
you should make suggestions about some ways your school
could move forward and perhaps begin to change.

Journal write

Before you begin conducting the survey, write in your jour-
nal. Write about the strengths and weaknesses which you
think your school has.
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Steps in Conducting the Survey

=R Step Number One: Filling in the questionnaire
yourself

’ As a first step, fill in the questionnaire yourself, so that
s you get a feeling of what the task is about. Use one of the

questionnaires you have been given as a handout.

Step Number Two: Selecting the participants

Decide who you are going to ask to fill in the question-
naire. We suggest you select the following numbers of
participants.

2 learners.

If your school is small, and
2 teachers. does not have a deputy

. : ; principal, include only 1
2 par.ents (1 of whom is on the school governing body, if Sedden-fiom aach cat-
possible). egory.

2 school managers (the principal and deputy principal)

; i g i A >
Mrs Noma Dyantyi and her sons. Denis and Anele are learners
at Ngwevana School.

To avoid being accused of bias (having favourites), get a
list of possible participants in alphabetical order, and
number the list. Write down the numbers separately on a
piece of paper and put them in a paper bag. Pull out from
the paper bag a single number at a time. Keep doing this
until you have the required number of participants. In this
way, you will have made a bias-free, or random, selec-
tion. If you select somebody who is not happy to take
part in the survey, then you will have to pick another
number to replace this person.
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Step Number Three: Preparing the participants

a) Explain the purpose of the survey to the principal and
all the others who will participate in the study. You will
need to approach this very carefully, and show that the
survey will not only benefit you, but can be of help to the
school as well.

b) Emphasize to the principal and other participants that
the information collected will be treated in the strictest
confidence, and no names will be filled in on the forms.
After the questionnaires are completed, the participants
will place them in envelopes, seal them, and hand them
to you. In the situation where it may be necessary to in-
terview participants, reassure them that you will not tell
anyone what they have said.

Step Number Four: Conducting the Survey

When you have chosen the participants, arrange a venue
where you can conduct interviews or guided completion
of questionnaires with learners and teachers. Give each
participant a copy of the questionnaire, and help them to
complete it. Nine copies of the questionnaire have been
given to you as a separate handout.

Note that participants may disagree with a statement, or
they may agree weakly, strongly or very strongly. If a par-
ticipant claims not to know about a particular statement,
you could ask them to go and find out about it, and ar-
range for them to fill in their answer later. Try not to leave
any statement blank, without a response. If there is a
blank, this will suggest “disagree”.

Step Number Five: Analysing the Data

When the questionnaires have been completed and you
have conducted all the interviews, you need to start ana-
lysing the data (counting answers and drawing conclu-
sions from them). ’

You may feel a bit scared of the forms, and the adding up
involved, but give it a try! Once you start doing it, it won’t
be so difficult. It is your first attempt (probably) at con-
ducting a survey. Please ask for as much help as you
need at your face-to-face session, from colleagues and
abakhwezeli.

Each of the 6 themes on the questionnaire has five state-
ments which participants will agree or disagree with.
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a) For each theme, there is a table to fill in (given to you
as a separate handout). Look at the sample which ap-
pears in the Appendix while you do this. We have
given 8 sample answers to Theme 1: School Climate,
and have entered the answers in a table.

b) Add up the answers for each statement, (0 for disa-
gree, 1 for weakly agree, 2 for agree, and 3 for strongly
agree). Give separate totals for each ‘stakeholder’ group
(i.e., management, teachers, parents, and learners). This
will help you to see whether these different groups of
people see the school differently.

c) Then add up all the stakeholder’s totals, to get a total
for each statement.

d) Lastly, add up your 5 answers, to get a grand total.

Step Number Six: Identifying the Strengths and
Weaknesses of Your School

If you have interviewed 2 people in each category, the
highest possible total for each statement is 24. The high-
est possible total for each theme is 120.

For a theme to be a strength in your school, you need to
have a total of more than 60. If you look at the sample
data analysis of School Climate in Appendix 2, you will
see that this school is a borderline case; it has a score of
60 for School Climate. It is neither strong nor weak. This
means that there is a lot of room for improvement.

Write down the themes in which your school is strong
and those in which is it weak. If your school is strong on
four out of six themes, it is a learning organization. If it is
strong on only one or two out of six, it means the school
is not meeting the needs of the people it is supposed to
serve.

Note: If you have inter-
viewed 1 person in each
category, the highest pos-
sible total for each state-
ment is 12. The highest
possible total for each
theme is 60.

For a theme to be a
strength in your school,
you need to have a total of
more than 30.

Steps Number Seven and Eight: Working with the
Results (see page ...) ;

You should do this part of the activity after you have
worked through the rest of the umthamo.
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Unit 2
Understanding what a school is

The following activities will help you think about what is the
same about all schools, and will give you a chance to com-
pare schools with other kinds of organization. We hope that
your understanding of what a school is will become clearer
through doing these activities:

Activity 2.1: Comparing schools

Are schools in South Africa, or in the world, similar to
each other? This activity will give you 2 ways to think
about this question.

The first way

Here is a comparison we made between 2 neighbouring
schools. Draw a similar table and write down similarities
and differences between your school and a nearby school.

Companison of E sctaols

Ngwevana schsol Mpongo achaol
3 teactens & teacters

Grade -7 Grade -6

3 clasornoome & clacornooms

Completely multiyrade (Grade | Partly multinade (Grade 1
! & 2 togethen; Grade 3 & 4 to- | & 2 together; Grade 5 & 6
gether; Grades 5,6 & T together) | together, othens separate)

Principal teackes Grade 3 & 4 | Principal teackes Grade 3

On a nemote farm T @ small town
Learnens come langely from the | Leanners come langely from the
Jareming commanity farming commenity

Some older learnnens in lighern Learnens near to the average
classes (some 20-year-olds) age Jor the grade

Classnsoms made of wattle and | Brick-built clasonsoms, 2

dawl, and some comugated ron | taken over from CED;: & new.

Gandens and a rough playing Well-establishked school
feeld cleared by stafy & learners | grounds

Learners and stafy nesponsible for| Groundoman nesponsible for uf-

The acliool liao a phone, but na | The achool las an office and

office a plone
Good teacking and leanning takes | Good teaching and learning
place in the classnoome takes place in the classnoome
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Smearing the floor at Ngwevana. Ngwevana learners collect firewood in winter.
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L The second way

D) Here is what some university students said in response
v to the question: ‘Are schools in South Africa, or in the
AN world, similar to each other?’ Read these ideas, and then

discuss the question with a partner. Which students do
you agree with? Or do you have other ideas?

“All schools are
about teaching
and learning.”

“Some schools, such
as religious schools,

have very different

norms from others

“All schools have and these shape the
principals and man- learners’ lives differ-

agement teams.” ently.”

“All schools have
classrooms and time-
tables.”

“To say schools are
the same would be
oufright idiocy!”

“But in South Africa learners have been
divided on a racial basis. Those who
attend different schools have differing
experiences with the rich getting a better
quality in private schools whilst the poor
got low quality education in Township
and rural schools.”

“There are schools for example
where learners and teachers arrive
and leave when and as they please,

there is ho time table, there is a high

incidence of crime and abuse, drop
out and failure rates are high etc.”
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Activity 2.2: Comparing schools with other organiza-
tions

There are many different kinds of organizations. Copy
the table below and fill in the spaces to show the differ-
ences and similarities between a school, a hospital and
a bank.

Hospital Bank School

What kind of
people go there?

Why do they go
there?

Who works there?

Who
leads/manages
the organization?

What aim/s does
the organization
have?

How does the
organization
measure its
success?

Activity 2.3: So, what is a school?

Now you have looked at the ways in which schools are
the same, and ways in which they are different. You have
also looked at ways in which schools differ from:other
organizations. You are ready to discuss, with a partner,
or with a group of colleagues or friends the question:
“What is a school?”

Journal write

Make some notes of your ideas in your journal before
you go on to the next section. Share your ideas with other
teacher-learners at the face-to-face session.
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Unit 3
Schools as Organizations

You probably found it very difficult to come to a final conclu-
sion about what a school is. We need common way of look-
ing at schools, and understanding better what goes on in
schools. This should help us improve our schools, building
on strengths and improving weaknesses.

One way of understanding schools is to look at them as or-
ganizations. Of course, this is not the only way of looking at
schools, but this is how we will explore it in this umthamo.
Reading 2, which is adapted from the same book as the
story of Yellowwood High School, gives us a framework for
understanding schools as organizations. Read it carefully

now.
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Elements of Organisational Life
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Making decisions at Smiling Valley.
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Management of money and resources at Mpongo School.

Page 21



Ngwevana has a rural context.
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If you are interested in
reading further about
schools as organisations,
your Centre Co-ordinator
will soon have a copy of
this book “The Learning

School” in the Resource
Library.
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Activity 3.1

The table below gives information about the organiza-
tional life of Yellowwood High. Read it carefully. Discuss
with a partner what you might include if you were to draw
up a similar table describing your school.

Elements of
Organizational
Life

Yellowwood High

Culture

Teachers are not highly motivated. They leave early after school,
leave the staffroom late after break.

The principal is distant from his staff. Younger teachers and women

teachers tend to be passive and submissive.

There is not much enthusiastic learning happening in classrooms,

and not much discussion about learning in the staffroom.

Identity

Yellowwood High has a strong sporting and academic identity. It

is known for its victories on the sports field, and its good exam
results.

Strategy

YHS does not seem to have clear goals, or a plan to achieve them.

There is no teacher appraisal, though some use a form of self-
evaluation.

Structures and
procedures

Decision-making does not involve all staff members actively. The
principal and deputies make most decisions.

Teachers do not seem to be accountable to anyone (e.g. They are
often absent, and take time off for their own studies).

Technical
support

There is a secretary, mainly to help management.

Physical equipment, buildings, library and playing fields are inad-
equate.

Only certain teachers have access to resources, e. 8. photocopier.

Finances are well taken care of by the management council,

The caretaker cannot keep up with all his work.

Human
resources

Staff get on quite well, though there are divisions based on race
and gender; and conflict around union affiliations.

There is no encouragement for st'aﬁc to develop themselves. Some

voluntarily attend in-service courses.

Conditions of service are unclear (e. 8. study leave for teachers

writing exams).

Leadership and
management

M Strider does not value, or utilize, teachers’ talents and skills.

His main concern is administrative detail. He is seen as authori-
tarian rather than inspiring,

The management committee is not fully representative of the
stakeholders in the school. It focuses mainly on financial manage-
ment.

The context

YHS is set in an urban area housing middle and working class

families. There is an informal settlemens nearby.

The community is predominantly Christian, though there are a
number of Moslems.

Drug abuse is becoming a problem in the neighbourhood,
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Activity 3.2 (Optional)

You might want to draw a similar table, and fill it in with
information about the organizational life of your school.
Use the questions from Reading 2 to help you. You will
be able to refer back to your survey to get some of the
answers. Others will come from your own experience of
the school, and perhaps from discussion with other peo-
ple involved in the school.

WHAT HAVE WE LEARNT SO FAR?

We have now gained some fairly common understanding of
what schools are like, and have looked at aspects of the
organizational life of a school. The activities and readings
have helped us to get a better understanding of how schools
are similar to each other and how we can use this under-
standing to make sense of the problems that face schools.

An important point made by Davidoff is that we should see
all existing problems as *interrelated and *intertwined. Lack
of student discipline, a high crime rate, a high drop out rate,
lack of parental involvement, a high failure rate, poor man-
agement etc. are all related to one another. They are not
unconnected.

Now that we have established this common base, we will
look at the nature of the problems that are found in some
South African schools.

*They are like strands of
hair braided together, or
the different strings plaited
together to make a rope.
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Unit 4
Schools as “disorganizations”

Pam Christie is a South African educationist who has ex-
pressed her views on schools as organizations. She is Dean
of the School of Education at Wits University and conducts
research in the area of school development. In 1997, Christie
worked on a study of *dysfunctional schools with the Com-
mittee for the Culture of Learning and Teaching (CCOLT).
She gained a fresh insight into the collapse of the culture of
learning and teaching in South African schools. Her involve-
ment in this study *culminated in the writing of an article
entitled "Schools as (dis)organizations: the breakdown of the
culture of learning and teaching in South African schools”.

In the article, Christie gives us an outline of the findings of
the study, proposes a new way of explaining the “disorgani-
zation” and remedying it. Reading 3, which follows, is taken
from this article. While reading this passage, see whether
some of the things described remind you of your own school
or a school you know.

Dysfunctional?
- It means it

doesn’t work
well; it doesn’t
function. y

Culminated? — It
means “it ended
up”; “it finished”, “it
reached its

climax”.
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*everyone accepted it as
the normal way to
behave.




*agency? — ability
to do something
about it.




Journal write

In your journal, write about your response to the article you
have just read. How do you feel about it? What does it make
you think of? Are any of the things Pam Christie reports hap-
pening at your school?

You will be given an opportunity to share what you have writ-
ten in your journal at the next face-to-face session. If you
have chosen to do Activity 3.2 and/or Activity 4.1, you should
bring them to the face-to-face session, and share them in
your small group during the same discussion.

Activity 4.1 (Optional)

If you feel you would like to understand and analyse this
reading more thoroughly, this activity will give you a
chance to do that.

Pam Christie groups the problems facing schools at
present into 4 categories:

e poor physical and social facilities;

e organizational problems;

e poor school/community relationships;

* poor relationships between the education department
and the schools.

She goes on to give a lot of detail about organizational
breakdown. Write down the headings which appear be-
low, and give 2 or 3 important aspects of organizational
breakdown she mentions which fit under each heading.
One has been done for you. You may find that you cannot
fill all the gaps.

Categonces | Info. from the passage

Cultare

Ddentity

Strwategy

Stvuctures and | Weak and unaccountable stvuctures, e.9.l the
procedares WWW«MJW{M’X

7mlom¢damwmmtwaammed .. wane-
bens of otudents left school at lunch break and
did wot netunn for the nest of the day.

Tectinical suppont

Flwman nesowrces

Leadernstict and
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The big question we need to ask ourselves now is what we
should do in order to remedy the situation. Often it is easy to
criticize and find faults with something and difficult to come
up with constructive ways of fixing it.
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Unit 5

Healing the system - Building Schools as
Learning Organizations

At one time or another, most of us have been part of a “great
team”, working on something together. It might have been in
sports, at work, or in the church or community (clubs,
stokvels, burial societies, choirs, etc.). You probably experi-
enced trust, good relationships and acceptance. Maybe there
were other factors which led to the achievement of good re-
sults (e.g. inspired leadership, skills training).

Journal write

Write something in your journal about a time when you were
part of a “great team”. Write about why it worked so well.

Key activity (concluded)

Step number seven: Working with the results and
thinking of a way forward

It would be ideal if you could share the results of the sur-
vey you have done with the people in your school. Then,
as an organization, you could take stock of areas where
you are doing well and those areas where you are not
doing well.

We realise that, in some schools, this may be very diffi-
cult. It is up to you to decide whether it is possible. If you
decide that it is not possible to share the results in your
school, do 7B instead of 7A.
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7A. Sharing the results

We suggest that you share the results with the principal
first. Then see what you, together, would like to do with
them. Perhaps you could discuss them with the govern-
ing body, and/or with the staff as a whole. Then there
could be ways of sharing them and discussing them with
the learners. You might even find a way to share the re-
sults with representatives from all these “stakeholder”
groups at one time.

When you discuss the results, make it clear that these
are simply the opinions of a few people. For a really good
survey, you would need to interview far more people. This
means that the results just give the school things to think
about. The results are not “the whole truth about the
school”.

Try to keep the discussion away from blaming people.
Participants should concentrate on learning about your
organization, and seeing where improvements can be
made.

For each theme, and each statement, it might be inter-
esting to see whether management, teachers, parents
and learners have the same opinion, or different opin-
ions. If the opinions are different, discuss possible rea-
sons for this. - ;

After the participants have had enough time to look at,
and understand, the results, discuss ways in which the
situation in your school could be improved, taking it theme
by theme.

While the results are being discussed, try to take rough
notes. When the discussions have been completed, you
will try to write down the main conclusions in a report.
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7B. “If | ruled the school”

If you feel that your school is not open to discussion, look
carefully at your results yourself. Study them theme by
theme, and see whether opinions of different stakeholder
groups are the same or different.

Think of things you would like to do to improve the situa-
tion, if you had the power to do so. Think of things you
can do to improve the situation, even though you are not
in a position of power. '

Step number eight: Writing a report

Write a clear and detailed report of the main conclusions
you have come to, on your own, or during discussions
with other people.

Your report should have a section describing the strengths
and weaknesses of the school. This section should also
describe any differences in the perceptions of different
stakeholder groups. You might like to give some explana-
tions for these differences.

The report should also have a section entitled “Recom-
mendations”. In this section, you should describe steps
which should be taken to improve your school as an or-
ganization. If possible, you should give the practical de-
tails of how these changes can be implemented.

This report is not one of your hand-in assignments, but it
may be a very important report for your school. Remem-
ber, what happens in your school as a whole affects you,
your learners, and the learning that happens in the school.

Read your reports to each other in small groups, at the
final face-to-face session dealing with this umthamo.
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Conclusion

This umthamo has covered a lot of ground, and introduced
some quite complicated concepts. You may feel that you have
not really absorbed everything in the umthamo. We would
like to reassure you that a number of the concepts which
have been introduced will come up again. You will have a
chance to explore them more deeply and to gain confidence
in handling them.

So, what have we done in this umthamo? In this umthamo,
we have asked ourselves what a school really is. You have
looked at your school as an organization, and done a survey
to determine some of its strengths and weaknesses.

A framework has been suggested which can help us to ana-
lyse the organizational life of our schools. You have thought
about your school in terms of that framework.

We have also looked at the disorganization which prevails in
many South African schools at present. You have thought
about your own school, and tried to determine whetheritis a
learning organization, or a “disorganization”.

Finally, you have spent some time thinking of ways to “heal
the system”, and to move towards the situation where the
stakeholders in your school work together as a “great team”.

Before you leave this umthamo, look back at the outcomes
at the beginning of the booklet, and assess whether you have
achieved the outcomes.
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Appendix: Sample data analysis of School Climate

Management 1

Theme: School Climate

Disagree

Weakly
agree

Agree

Strongly
agree

1. The school is a happy and safe place

X

2. There are places for learners to go and do things
outside class times

X

3. Learners and staff behave in a relaxed way

4. Learners, staff and parents feel that their contribution
is valued

5. The school is welcoming to visitors

Management 2

Theme: School Climate

Disagree

Weakly
agree

Agree

Strongly
agree

1. The school is a happy and safe place

2. There are places for learners to go and do things
outside class times

3. Learners and staff behave in a relaxed way

4. Learners, staff and parents feel that their contribution
is valued

5. The school is welcoming to visitors

Teacher 1

Theme: School Climate

Disagree

Weakly
agree

Agree

Strongly
agree

1. The school is a happy and safe place

2. There are places for learners to go and do things
outside class times

3. Learners and staff behave in a relaxed way

4. Learners, staff and parents feel that their contribution
is valued

5. The school is welcoming to visitors

Teacher 2

Theme: School Climate

Disagree

Weakly
agree

Agree

Strongly
agree

1. The school is a happy and safe place

2. There are places for learners to go and do things
outside class times

3. Learners and staff behave in a relaxed way

4. Learners, staff and parents feel that their contribution
is valued

5. The school is welcoming to visitors
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Parent 1

Theme: School Climate

Disagree

Weakly
agree

Agree

Strongly
agree

1. The school is a happy and safe place

X

2. There are places for learners to go and do things
outside class times

X

3. Learners and staff behave in a relaxed way

4. Learners, staff and parents feel that their contribution
is valued

5. The school is welcoming to visitors

Parent 2

Theme: School Climate

Disagree

Weakly
agree

Agree

Strongly
agree

1. The school is a happy and safe place

2. There are places for learners to go and do things
outside class times

3. Learners and staff behave in a relaxed way

4. Learners, staff and parents feel that their contribution
is valued

5. The school is welcoming to visitors

Learner 1

Theme: School Climate

Disagree

Weakly
agree

Agree

Strongly
agree

1. The school is a happy and safe place

X

2. There are places for learners to go and do things
outside class times

X

3. Learners and staff behave in a relaxed way

4. Learners, staff and parents feel that their contribution
is valued

5. The school is welcoming to visitors

Learner 2

Theme: School Climate

Disagree

Weakly
agree

Agree

Strongly
agree

1. The school is a happy and safe place

2. There are places for learners to go and do things
outside class times

3. Learners and staff behave in a relaxed way

4. Learners, staff and parents feel that their contribution
is valued

5. The school is welcoming to visitors
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DATA ANALYSIS FORM

SCHOOL CLIMATE Disagree | Weakly | Agree | Strongly| Total
(0) |agree (1)| (2) |agree (3)

1. | Management X(1) X(3) 4
Teachers X(1) X(2) 3
Parents X(2) X(3) 5
Learners X(0) X(2) 2
Total for statement 1 14

2. | Management X(2) X(3) 8
Teachers X(1) X(2) 3
Parents X(1) X(3) 4
Learners X(0) X(1) 1
Total for statement 2 13

3. | Management X(1) X(2) 3
Teachers X(0) X(1) 1
Parents XX(4) 4
Learners X(0) X(2) 2
Total for statement 3 ' 10

4. | Management XX(4) 4
Teachers X(0) X(1) 1
Parents X(0) X(1) 1
Learners X(1) X(2) 3
Total for statement 4 9

5. | Management X(2) X(3) 5
Teachers XX(4) 4
Parents X(0) X(1) 1
Learners XX(4) 4
Total for statement 5 14
Total for School Climate 60
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There is a serious crisis in education. Students
often do not want to learn and teachers do not
want to teach. More than ever before in the re-
cent history of this nation, educators are com-
pelled to confront the biases that have shaped
teaching practices in our society and to create
new ways of knowing, different strategies for
~ the sharing of knowledge. We cannot address
this crisis if progressive critical thinkers and
social critics act as though teaching is not a
subject worthy of our regard.

The classroom remains the most radical space
of possibility in the academy. For years it has
been a place where education has been un-
dermined by teachers and students alike who
seek to use it as a platform for opportunistic
concerns rather than as a place to learn.

(bell hooks - Teaching to Transgress: Educa-
tion as the Practice of Freedom. 1994. New York:
Routledge)

Printed by: L. Harry & Sons, 18 Kimberley Road, East London 5201. Telephone 20604.



UNIVERSITY OF FORT HARE
DISTANCE EDUCATION PROJECT

CORE EDUCATION STUDIES COURSE
Schools as Learning Communities

Umthamo 1 - Schools: Organizations or
“Disorganizations”?

First Pilot Edition - 1998

Themba Ndhlovu
Cleaver Ota

Co-ordinated, illustrated and edited by
Liz Botha, Alan & Viv Kenyon

© University of Fort Hare Distance Education Project

Acknowledgements

We would like to thank the following people who read this umthamo and

gave us advice:
Carol Bertram and Gerard Mathot.

Thank you, too, to the teachers at Mpongo, Ngwevana and Smiling
Valley Schools, whose photographs appear in this umthamo.

We would also like to thank the Kagiso Trust, who generously sponsored

the writing and development of this umthamo.




	Schools As Leaning Communities.•Umthamo1 Schools organisations or ‘disorganisations
	Schools As Leaning Communitiesnisations or ‘disorganisations 2

