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A Framework for Teacher Education Programmes

The framework that follows can be used as a taxonomy of features of worthwhile teacher education programmes. 

It was developed by Ken Harley (Emeritus Professor of the University of KwaZulu-Natal in South Africa) and Tessa Welch (SAIDE) in order to support selection, description and classification of resources for the OER Africa Teacher Education Space. 
The framework makes explicit SAIDE’s underpinning beliefs and assumptions about what constitutes a worthwhile and effective teacher education programme. 
Descriptions that follow are for generic pre-service programmes. As in-service specialisations vary widely in their focus, it is understood that a subset of the features described in the table that follows will apply to in-service programmes. 

Overarching definition of a worthwhile pre-service teacher education programme
A worthwhile pre-service teacher education programme aims to develop practitioners

· who are able to organize systematic learning
 based on knowledge of their subject, of their learners and of the process of learning, 

· who are able to communicate effectively and employ a range of teaching strategies which they can justify, and 

· who are committed to professional development and reflection.

The programme is focused on developing practical competence reflexively grounded in educational theory.

We request that you regard the framework as ‘work in progress’ - we would welcome your comment and critique. 
	Benchmarks  
	Domains  of professional development
	Knowledge structures
 (which can be packaged under different disciplinary/ inter-disciplinary thematic terms)
	Examples of Topics

	· Development  and consolidation of  subject knowledge

· Development of appropriate pedagogical content knowledge

· Cultivation of a practical understanding of teaching and learning in relation to educational theory, phase and/or subject specialisation, practice and policy

· Promotion and development of the dispositions and competences to organize learning among a diverse range of learners in diverse contexts.

· Fostering of self-reflexivity and self-understanding 

· Development of understanding of teaching as a profession and a commitment to its ideals

· Development of professional dispositions and self-identity as a teacher

· Development as an active citizen enabled to develop the dispositions of citizenship in learners. 
	Three main inter-related domains:

Professional knowledge and understanding

Professional skills and abilities

Professional values and personal commitment.

	Knowledge of the Discipline or Subject matter knowledge
General Pedagogical Knowledge (understanding of issues related to learners and learning, and strategies for helping learners learn in different contexts)

Pedagogical content knowledge (issues about teaching and learning which are specific to the learning of the discipline/ subject matter)   
Foundational Educational Knowledge (understanding of theories which underpin an understanding of the education system and the general pedagogic knowledge that is relevant in educational contexts)
Language issues in education

Knowledge of Context: Understanding of the physical, social, economic and political environment in which teachers work and teach. This is related to knowledge of classrooms, schools, communities and districts and their position within the broader national context

Knowledge of self and professional identity: (Sense of self in relation to personal beliefs about teaching and learning in general, in within particular phase or  subject areas in particular) 

	Literacy , numeracy etc

· Professional studies

· Knowledge and understanding of the main theories of

· learning and how these inform thinking about and planning teaching and pupils' learning
· Principles of structure, breadth, balance, progression and continuity in the curriculum.
· Teaching skills that match the level of the curriculum and subject(s) to the needs of pupils/ the national curriculum

· Teaching approaches that motivate and sustain the interest of all pupils during a lesson

· Effective communication with learners

· Questioning techniques and responding effectively to learners’

· questions and contributions to discussions

· Teaching individuals, groups and large classes

· Collaboration, team teaching and networking
· Responding  appropriately to gender, social, cultural, religious and linguistic differences among pupils

· Using the environment and resources outside the school to support teaching and pupils' learning.

· How to carry out a school's discipline policy, including strategies for preventing bullying

· Principles and purposes of baseline, summative, and formative assessment, including criterion and norm-referenced techniques

· Using  information obtained from assessments to improve teaching and to encourage and reward pupils

· Recording the results of assessment and good record keeping

· Classroom management and organisation

· Teaching and learning in a diverse range of schools

· Media education/ ICT

Educational Psychology;  Philosophy of Education; 

Sociology of Education; History of Education 

      and / or

Interdisciplinary or thematic approaches drawing on foundation disciplines in unfolding, for example,  stages of child development, values in education, etc.

Environmental issues and education for sustainable development

Analysis of texts and drawing on evidence in making decisions about professional practice
Reflecting on and investigating practice in a theoretically informed way

Substantiating an argument, using evidence as appropriate, and drawing valid conclusions

English across the curriculum

Medium of instruction in the foundation phase

Aims and values of education and its relationship to social, economic, cultural and political contexts

The changing world: the nation state in a globalised world, and implications for education

Understanding the national framework of education 

The teacher's contractual, pastoral and legal responsibilities

Equality of opportunity, social justice and of the need for anti-discriminatory practices

Understanding the ethos of the school and relationships between staff, pupils and parents

Understanding the roles and responsibilities of staff, and their contribution to school improvement
Personal development through reflection

Classroom actions in relation to personal and professional values

Teaching as a process of "reflection-in-action"
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� This phrase gained currency in South African teacher education with the publication of the Report of the Ministerial Committee on Teacher Education called  A Framework for Teacher Education in South Africa – 16th June 2005  (Pretoria: Department of Education). The first recommendation of this committee was: 


Recommendation A1: Retrieve the word ‘teaching’, understand it as the practice of organizing systematic learning, and relocate it at the heart of how we think about, plan and organize the education system.


� In using the concept of ‘knowledge structures’ we acknowledge the work of Pam Grossman, (1990). The making of a teacher. New York: Teachers College Press, as well that of many colleagues who  have worked with the concept and variations of its constituent elements.
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