Using feedback to help students to learn
Phil Race

Summary
Feedback is vital in just about all learning contexts. These pages look at the central role that feedback plays in student
learning, and explores ways to help the reception of feedback to be improved. I've also linked feedback to the
development of competence, exploring the different roles that feedback has at different stages on the pathway towards
conscious competence. The main section of these pages then expands on some tactics for making feedback work,
whether in writing, face-to-face, in print, or electronically. All forms of feedback have their pros and cons, and I've tried
to highlight both sides of the picture in each case, to help you decide how best to use feedback in your own teaching,
learning and assessment contexts.
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Feedback and learning

My 'ripples on a pond' model of the main factors underpinning successful learning was developed by asking countless
people (students, colleagues, professionals, trainers, all sorts of people) straightforward questions about how they
learned things - all sorts of things. Probably the most universal of the factors in their responses was that feedback was
essential.
Most often, this feedback comes from other people - fellow learners, tutors, trainers, instructors, expert witnesses, and
so on. Quite often, however, it is sufficient to gain feedback from existing (or specially designed) information, which
responds to tasks that have been attempted in the bid to learn.
Imagine feedback bouncing back in to the 'ripple' of learning. This keeps the ripple going, increases the intensity of the
rippling, and deepens learning. If there were to be no feedback the ripple would tend to fade away and die out. The
learning would vanish.
Feedback is normally something which happens as a result of some learning-oriented action. Feedback may be provided
after the event, or during the event, or both. However, feedback can be provided even in the absence of any learning
action, and may even cause a learning event to take place thereafter. In other words, strong ripples bouncing in towards
the centre can in due course bring the whole ripple system into being, and ideally cause learning-by-doing and even
create some motivation.

What do you think?
This 'ripples on a pond' model of mine is essentially a metaphor. It's a way of reminding ourselves that several things
contribute concurrently to successful learning, rather than consecutively. We could add a third axis and make it threedimensional, with 'depth' perhaps representing deep learning and 'shallowness' surface learning, and so on.

Developing good reception
What kinds of feedback are there? Positive or negative? We tend to regard feedback as being one or other of these, but
in practice, the most useful feedback usually contains both. Positive feedback embraces praise, and the only problem is
that in many cultures human beings are not particularly good at accepting praise, tending to shrug it off in a bid to
demonstrate modesty. Positive feedback is most effective when we take ownership of it, and swell with pride about it.
We therefore need to help our students become more adept at making the most of the positive feedback they receive whether from us, of from each other, or from anyone else.
However, 'negative' is an unfortunate word, and 'critical' (or at least 'constructive') is much more acceptable for the
elements of feedback which are not just praise and affirmation. Human beings are often not too adept at making best use
of critical feedback. We may instinctively become defensive, and close the doors to really analysing the feedback and

adapting our actions on the basis of it. Yet learning by trial and error is a perfectly natural and valid way of learning, and
depends on making optimum use of feedback about mistakes.

Feedback qualities and attributes
How can we best give feedback to students? We can select from a wide range of processes, but we also need to address
as many as possible of a range of qualities and attributes in our strategy for providing feedback. For example, feedback
needs to be:

•

•

•

•

•

Timely - the sooner the better. There has been plenty of research into how long after the learning event it
takes for the effects of feedback to be significantly eroded. Ideally feedback should be received within a day or
two, and even better almost straightaway, as is possible (for example) in some computer-aided learning
situations, and equally in some face-to-face contexts.
Intimate and individual. Feedback needs to fit each student's achievement, individual nature, and personality.
Global ways of compiling and distributing feedback can reduce the extent of ownership which students take
over the feedback they receive, even when the quality and amount of feedback is increased. Each student is still
a person.
Empowering. If feedback is intended to strengthen and consolidate learning, we need to make sure it doesn't
dampen learning down. This is easier to ensure when feedback is positive of course, but we need to look
carefully at how best we can make critical feedback equally empowering to learners. We must not forget that
often feedback is given and received in a system where power is loaded towards the provider of the feedback
rather than the recipient - for example where we are driving assessment systems.
Feedback should open doors, not close them. In this respect, we have to be particularly careful with the
words we use when giving feedback to students. Clearly, words with such 'final language' implications as 'weak'
or 'poor' cause irretrievable breakdowns in the communication between assessor and student. To a lesser
extent, even positive words such as 'excellent' can cause problems when feedback on the next piece of work is
only 'very good' - why wasn't it excellent again? In all such cases it is better to praise exactly what was very
good or excellent in a little more detail, rather than take the short cut of just using the adjectives themselves.
Manageable. There are two sides to this. From our point of view, designing and delivering feedback to
students could easily consume all the time and energy we have - it is an endless task. But also from students'
point of view, getting too much feedback can result in them not being able to sort out the important feedback
from the routine feedback, reducing their opportunity to benefit from the feedback they need most.

What else? These are only five facets of the range of qualities and attributes we need to think about when reviewing
our feedback provision. You might like to look at the longer list of 'Guidelines on Giving Feedback', provided by Brenda
Smith and Sally Brown in 'Getting to Grips with Assessment' (SEDA Special No3), for further suggestions to make your
assessment and feedback integral to learning. SEDA's website is at www.seda.demon.co.uk.

Feedback and competence development
Please look through the PowerPoint sequence on my 'conscious-unconscious competence-uncompetence'
model of learning. The overall model is summarised on the slide below.

Feedback addressing conscious competence
This area is trickier than may seem obvious! When students know that they have done something well, any feedback
which smacks of 'faint praise' can be quite damning. However, if we wax too lyrical in our praise, it can be seen as
condescending. We need to pit our wits towards helping students to take ownership of their successes in this scenario,
for example:
"I'm sure you already realise you've done a really good job with this&." Or "Do stop for a moment and think about how
well you've done this, and how useful it will be for you to continue to hone these skills - don't lose them!"

Feedback addressing conscious uncompetence
We're more practised at this. Much of the feedback we routinely give students is directed towards helping them to
become better at things they already know they can't yet do. We can help by giving them suggestions about what to do
first in their attempts to move things upwards out of the 'transit' box on the diagram. We can help them prioritise which
things are worth trying to move, and which are not important enough to bother with.

Feedback addressing unconscious uncompetences
This is by far the most important area for feedback. One of the main points of having assessed coursework with
feedback is to use this to help students find out much more about what they didn't yet know that they couldn't yet do. In
other words, we use feedback to help students to move things out of their danger box and into their transit box, on the
way towards the target box. It could be said that the art of teaching lies in helping students to explore their danger box,
and to identify important elements hiding there, bringing them out into the open, then moving them towards conscious
competence.
The fact that this is an everyday part of helping students to learn does not mean that it is an easy part. For a start, we are
talking about unconscious uncompetences. Therefore, the first hurdle is gently alerting students to things that they didn't
know were there. There is an element of surprise. Some of the surprises will be unpleasant ones - where (for example)
students had thought that they were consciously competent in the aspect concerned. It's the 'bad news' box. The good
news is that the things identified won't be bad news any more, once moved.

Feedback addressing unconscious competence

This is another surprise box, but this time it's a 'good news' box. For example, part-time mature students bring to their
educational experience a wide range of unconscious competences. These are things that they are good at, but don't
know how useful and important the things themselves could turn out to be. For example, they're often really skilled at
time-management and task-management. Their life experience has often allowed them to develop skills at handling a
number of different agendas at once, and prioritising between competing demands.
Moving these unconscious competences towards the conscious level almost always results in an increase of confidence
and self-esteem. If you've just been helped to see that you're actually very good at something that you hadn't ever
suspected was among your strengths, would you not feel good about it?

Towards a strategy for feedback
Any strategy is essentially a combination of tactics. You can choose your feedback tactics from a wide variety of
processes, each with its own advantages and drawbacks in the particular contexts in which you might choose to use it.
The following pages invite you to think about which processes you currently use, and which you might wish to embark
upon. You're also invited to add your own experiences to the advantages and drawbacks I've already suggested for each
method. The ideas in the following pages are based on ones I published in 'Enhancing Student Learning' SEDA Special
No10. Contact SEDA at www.seda.demon.co.uk for details.

Feedback in writing or print
The pages which link to this section are about hard-copy feedback, whether written directly onto students' assessed
work, or supplied in writing or print alongside returned work. A clear advantage of hard-copy feedback is that it is
enduring, and can be viewed and reviewed again by students (and indeed by assessors themselves and quality reviewers).
However, a clear disadvantage with hard-copy feedback is that it is enduring! A batch of feedback comments to different
students can endure quite long enough for each and every inconsistency we make to be used against us in evidence. In
the pages which follow, we'll explore half a dozen of the range of processes involving feedback in writing or print. You'll
be able to think of other ways of combining these, and alternatives which may have more advantages and fewer
drawbacks.

Handwritten comments on (or about) students' assessed work
This is one of the most widely used forms of feedback to students. It includes our written feedback on essays, reports,
dissertations, solutions to problems, and so on. Not so long ago, there were few alternatives to this way of giving
students feedback on their work, usually accompanied by an assessment judgement of one kind or another.
Advantages

•
•
•
•
•

Feedback can be personal, individual, and directly related to the particular piece of work.
Feedback may be regarded as authoritative and credible.
The feedback can be tailored to justify an accompanying assessment judgement.
Students can refer to the feedback again and again, and continue to learn from it.
Such feedback provides useful evidence for external scrutiny (such as QAA Subject Review).

Disadvantages

•
•
•
•
•

Handwritten feedback can be hard to read!
When critical, handwritten feedback - because of its authoritativeness - can be threatening.
It is slow and time-consuming to write individually on (or about) students' work, and hard to make time for
when class sizes are large.
You can't refer to your own feedback to different students unless you keep photocopies of their work and
your comments.
It becomes too tempting to degenerate into shorthand - ticks and crosses - rather than to express positive and
critical comments.

Word-processed overall comments on each student's assessed work
This is feedback which you compose, then print out, for each student, summarising your reactions to their work. It may
be accompanied by an assessment judgement.
Advantages

•
•
•
•
•
•

Such feedback can remain individual, personal and authoritative.
It is easier to include pre-prepared statements, using 'cut and paste'.
Students can refer to it time and time again.
It is easier to read.
You can keep copies (paper or electronic) and refer to it easily again.
It provides useful evidence for external scrutiny.

Disadvantages

•
•
•
•
•

Printed feedback can still be threatening to students when critical.
It may appear less personal to students than handwritten feedback.
It is not so easy to link each feedback point to the exact part of the work which caused you to write it.
The 'cut and paste' elements may show up too strongly to external reviewers, if they have been used too
widely.
It's not so easy to make emphasis in word-processed feedback, so that the most important messages stand out
from those that are merely routine.

Model answers or solutions, issued to students along with their marked
work
This category covers a wide range of feedback aids, including model answers, perhaps supported by 'commentary' notes
highlighting principal matters arising with students' work as a whole, worked solutions to calculations or problems, and
so on.
Advantages

•
•
•
•

Students can use model answers to revisit their own work in self-assessment mode, and can continue to use
them as a frame of reference illustrating the standards they are working towards.
Model answers can save you a lot of time writing individual feedback or explanation to students.
They can be issued to students who missed an assignment, or for reference by students who may have been
exempted from it.
They constitute useful evidence of standards and expectations, both for students and for external quality
reviewers.

Disadvantages

•
•
•
•
•

Because model answers or solutions are relatively impersonal, some students will not really engage in
comparing their own work to them.
Students who do the assignment equally well overall, but in different ways, may feel that their individuality is not
being valued or recognised.
Students may assume that the model answers represent all that they need to know about the topic on which
the assignment was based.
Students who missed out an important aspect in their own work may not notice the significance of this, and
may still need further feedback about their own particular strengths and weaknesses.
If the same assignment is used again within a year or two, there may be clear evidence that the model answers
are still in circulation!

Assignment return sheets
These are normally pre-prepared proformas, where you provide detailed written word-processed or electronic feedback
comments to students on each of a number of assessment criteria applied to their work.
Advantages

•
•
•

You can plan to address each of the most important or recurring feedback agendas, without having to write out
the context, or the relevant criteria, each time.
Students can compare the feedback they receive with that received by peers on the basis of each separate
criterion if they wish.
You can copy the assignment return sheets and keep them for your own records (and for external scrutiny)
much more easily than you could keep copies of whole assignments along with your written feedback.

•
•

The essential parts of the feedback agenda are clarified by the assignment return sheets, giving students a frame
of reference for what is expected of them in similar assignments in future.
The elements of the assignment return sheets can be fine-tuned to reflect the intended learning outcomes
associated with the assessed work (particularly welcomed by external reviewers seeking connections between
assessment criteria and published learning outcomes).

Disadvantages

•
•
•
•

Not all of the feedback you wish in practice to give to individual students is likely to relate to the anticipated
agendas on an assignment return sheet.
Students may question you about the differences in their scores or grades.
You may have to find other ways to keep for your own records (and for external review) the individual
feedback that you add for students.
Any pre-prepared agenda is likely to be found to be inappropriate for at least some of the assignments, for
example students who do the assignment very well but in an unanticipated way, or students whose work meets
the published agenda but where you feel that they still have not actually understood what they are doing (or
suspect that plagiarism has occurred).

Word-processed overall class reports on an assignment
These might be issued to a whole (large) group of students, after their work has been marked, along with (or even in
advance of) returning to them their marked work. Ideally, such an overall report can be debriefed in a whole-group
session with the students.
Advantages

•
•
•
•

Students can look back at the report again and again as necessary.
Students can learn from the feedback on mistakes or inadequacies of other students' work, and find out from
the report about difficulties which were commonly encountered.
Such reports can save you from having to write repeatedly the same feedback messages in response to
commonly-occurring mistakes.
Writing such feedback reports causes you to reflect in some detail on overall student performance in the
particular assignment concerned, and you can show this to significant others (for example, quality reviewers).

Disadvantages

•
•
•

Feedback to students is much less personal than is possible using some of the other processes described
elsewhere on these pages, will tend to concentrate on commonly-occurring features in the work of the cohort,
and may miss out on individuality shown by some of the stronger students.
Students may think that the only important points they need to bear in mind are contained in the report.
If some students are likely to submit their work late, you may need to delay issuing the report (or even have to
make further adjustments to it), resulting in the main body of students experiencing delay in receiving feedback,
and a loss of the 'fresh in mind' dimension when they compare the report with their own work.

Codes written on students' work, debriefed in a whole-group session
For example, instead of writing individual positive or critical comments directly onto students' work, write only a code (a
letter, or a number, or a symbol), and alongside compile your 'glossary of codes' on overheads, paper or PowerPoint
slides, to use when you debrief the work to the whole group (and to issue as a translation-device, so that students can
revisit their work and remind themselves of your feedback).
Advantages

•
•
•
•

This can save you a very significant amount of time and energy when 'hand-marking' a set of assignments, as in
principle you only need to spell out each common feedback comment once (in your glossary, rather than on
their work).
When addressing common errors or misunderstandings, you can take more time to adjust your feedback
messages to make them really understandable.
It is not always possible to squeeze in the comment you wish to make to a student in the space available
between their lines; it's usually much easier to insert a code letter, number or symbol. This means that students
see exactly where the feedback comment relates to their own work.
Students get their work back without it being covered with threatening feedback markings.

•

In your debriefing with the whole group, you can go through each of the important codes one at a time,
meaning that all of the students to whom the message is directed get the translation of their code at the same
moment. This point-by-point debriefing focuses students' attention much more sharply than when general
debriefings are given. For example, until you reveal your message, all students with a 'W' written once or more
on their work will be trying to work out for themselves what that 'W' might mean.

Disadvantages

•
•
•

It is harder for you to remember which students made which misunderstandings or mistakes (unless you
photocopy their work with your codes on it, or make some sort of grid recording the codes used for each
student).
Students may lose the glossary you issue to them, or may not go to the trouble of re-translating your codes
when they review their work later.
The process of debriefing can be boring to the better students who made few of the errors or
misunderstandings which you explain to the rest of the cohort.

Face-to-face feedback
Face-to-face feedback can carry with it very high learning payoff for students. It can be memorable, and can help students
to change attitudes and approaches. Face-to-face feedback (whether to individuals or groups) carries with it the
additional explanation that comes through body language, facial expression, tone of voice, emphasis, and so on.
Furthermore, in face-to-face feedback situations, you have immediate feedback on how your messages are getting across
to students. You can tell a lot about how they are reacting to your feedback from their expressions, body language, and
so on. Moreover, you can adjust what you say, and how you say it, to respond to your observations of what is happening.

Face-to-face feedback to whole classes
This includes giving oral feedback to a whole class after having marked their assignments, before or after returning their
actual work to them. Alternatively, you can give face-to-face feedback to the whole group about the task immediately
after collecting their work from them, but before you've marked it, so that they get at least some feedback on the task as
soon as possible, while the task is still fresh in their minds.
Advantages

•
•
•
•

You can give a lot of feedback to a lot of students in a relatively short time.
Feedback is strengthened by tone of voice, facial expression, body language, emphasis, and so on.
Students can compare reactions to your feedback, especially when you use some discussion in the process.
You can support (and partially evidence) giving feedback to the whole group by issuing a handout summarising
the main points you include.

Disadvantages

•
•
•
•

Feedback is less individual, personal and intimate to students.
You can only concentrate on principal feedback matters, and can't cover less-common feedback issues.
Students' records or memories of your feedback may be inaccurate and sketchy, and they may not remember
the detail when later they look back over their assessed work.
Students may be so busy thinking about one particular aspect of your feedback, which they know will apply to
their particular work, that they miss other elements as you talk.

Face-to-face feedback to individual students
This can include one-to-one appointments with students, individual discussions out of class or in practical settings, and so
on.
Advantages

•
•
•

Feedback is likely to be found to be personal, intimate and authoritative.
You can address each individual student's needs, strengths and weaknesses.
It is often much quicker to talk rather than write or type.

•

It is an important feedback mechanism to be able to justify to external reviewers (but of course you'll need
evidence to support your claims for it - for example, feedback from students about your face-to-face feedback
with them).

Disadvantages

•
•
•
•
•
•
•

One-to-one face-to-face feedback can be extremely threatening when critical.
Students may become defensive when receiving critical feedback, and you may feel tempted to go in harder to
justify the feedback.
Students can be embarrassed when receiving positive feedback, and this can cause them not to fully benefit
from praise.
It takes a great deal of time to organise individual appointments with each member of large classes.
There can be even more time wasted between appointments, and with students who don't turn up.
Students often tend to remember only some of a feedback interview with an important person like you, often
the most critical element, and this may undermine confidence unduly.
It becomes impossible to remember exactly what you said to whom, when class sizes are large.

Face-to-face feedback to small groups of students
Such feedback is often timetabled into tutorial sessions, or in group work where students are working on projects or
practical tasks. Some of the advantages of face-to-face feedback can be further exploited, and some of the disadvantages
of feeding back to individuals are reduced.
Advantages

•
•
•
•

It can be less threatening to students than one-to-one feedback, especially when critical.
Individuals' needs can be addressed, while still retaining some degree of relative anonymity within the group.
Students can learn from the detail of feedback to others in the group, avoid the problems which others have
encountered, and put their own work into context.
You can enter into detailed discussion if the students in the group wish, so that matters arising are followed up
in as much - often more - depth than would have happened with individual one-to-one appointments.

Disadvantages

•
•
•

Students may not take quite as much notice of feedback to them as members of a group than they would have
done to one-to-one feedback.
It can be hard to remember to include all the feedback matters which are needed by the group as a whole.
Discussions may get out of perspective, and result in only part of the intended overall feedback agenda being
covered by the group session.

Electronic feedback
The range and variety of the use of electronic feedback is one of the fastest growth areas in higher education today.
Increasingly, tutors are finding that electronic feedback not only speeds up the delivery of feedback and aids the
effectiveness of reception of feedback, but also assists with generating appropriate evidence for the quality of feedback.
We'll explore in these pages just three of the wide range of possibilities for electronic feedback.

Emailed comments on students' assessed work
This is most often one-to-one individual feedback on students' work, delivered to them by email. The level can range
from simple qualitative overall feedback to very detailed feedback. An example of the latter is when tutors use the
'tracking changes' facilities of word-processing packages to return to students their original word-processed assignments,
duly edited with feedback comments which appear on-screen in another colour. Suggested changes can be electronically
'accepted' or 'rejected' by students using these facilities, and they can produce a post-feedback edition of their work if
they wish (or they can be required to do so as part of the overall assessment process).
Advantages

•

You can send at any convenient time or place as you're assessing their work.

•
•
•
•
•
•
•
•

You have the opportunity to edit your feedback before you finally send it - how often have we (when using
handwritten feedback) written quite a lot of feedback down, only to find that the student concerned addressed
the point a paragraph or page later!
They can receive when they're ready, and usually take in your feedback in the relative comfort of privacy.
You can tailor your feedback to individual students' needs, strengths and weaknesses.
Students can refer back to your feedback again and again.
You can keep track of what feedback you have given to which students.
You can use electronic cut and paste, and save yourself having to type out frequently-needed messages more
than once.
Students can reply directly about your feedback.
Useful evidence is built up relatively automatically, for external review.

Disadvantages

•
•
•
•

Students may have limited access to networked computers, and may be somewhat rushed when they have
opportunities to receive your feedback.
Students may not treat your feedback as seriously as if it were face-to-face, or on printed or handwritten
paper.
Students may not be able to look at your feedback at the same time as their original work (you may still have
the latter), or may not take time to look through their returned work and match up your feedback comments
with the detail of their work.
Students are more likely to 'lose' emailed feedback than printed or handwritten feedback.

Using computer conferences for overall comments on batches of
students' work
Computer conferences provide the option for one-to-many electronic communication for feedback messages which have
relevance to the majority of a group of students, along with the choice to go to one-to-one communication for those
parts of feedback messages which are more individual or personal.
Advantages

•
•
•
•
•

Just about all the advantages of emailed feedback still apply, except the option of responding individually
through the conference to each student's strengths and weaknesses. Even this can, of course, be addressed by
adding individualised emails to the computer conference communication.
Your overall feedback response to an assignment can be sent as it stands to each of many students, who can
each receive it when and where it is convenient to them.
You can save time responding to matters affecting many students, and use some of the time saved to reply
separately by email to those students needing more detailed or individual feedback.
Students can learn from your feedback to other issues than the ones which they themselves need to think
about.
Students can reply individually to you about your overall feedback, and (if you structure the conference
accordingly) can directly see each other's responses to your feedback, and generate real conference-type
discussion of matters arising from an assignment (and to your own assessment and feedback of the assignment).

Disadvantages

•
•

Students may be less inclined to search through a generalised electronic feedback message for elements which
apply to their own work.
Students replying to the conference about your feedback may feel more exposed than when replying directly to
you by email. (Of course there is no reason why you should deny them private communication.)

Computer-delivered feedback
This broad category includes the use of (pre-prepared) feedback responses to structured self-assessment questions in
computer-based learning packages. Computer-based feedback can be programmed into learning packages on floppy disk
or CD Rom, and can also be programmed into web-based packages delivered through Intranets or the Internet.
Advantages

•
•
•
•
•

Students can work through computer-based learning materials at their own pace, and within limits at their own
choice of time and place.
Feedback to pre-designed tasks can be received almost instantly by students, at the point of entering their
decision or choice into the system.
Computer-based feedback legitimises learning by trial and error, and allows students to learn from mistakes in
the comfort of privacy.
You can prepare detailed feedback in anticipation of the most likely mistakes or misconceptions which you
know will be common among your students.
Students can view the feedback as often as they need it as they work through the package.

Disadvantages

•
•
•

You can not easily tell to what extent individual students are benefiting from the feedback you have designed.
Students who don't understand the feedback responses you have designed may not be able to question you
further at the time, in the ways they could have used with emailed or computer-conference-based feedback.
The 'now you see it, now it's gone' syndrome can affect students' retention of your feedback messages, as
students move quickly from one screenful of information to another in the package.

Feedback: balancing learning payoff and efficiency
Some feedback processes deliver high learning payoff - notably one-to-one face-to-face feedback. Other feedback
processes are highly efficient in terms of our time - notably electronic one-to-many communication, or face-to-face
communication with a large group of students. How can we think about efficiency and learning payoff at once? In two
dimensions.

Task
1.

2.

3.

4.
5.

On post-its, or small pieces of paper, jot down (one on each) each of the different methods you presently use
to deliver feedback to your students. Also jot down other feedback methods you have thought of developing in
your own work.
Shuffle the post-its according to the level of learning payoff that you believe each method achieves, on average,
with your students. Arrange that the methods delivering high learning payoff drift towards the top of your desk
or wall.
Further shuffle the post-its according to the degree of efficiency (in terms of your time) you feel that each
method achieves. Move the most time-efficient methods towards the left, the less-efficient ones towards the
right.
Decide into which box of the grid above each method fits most closely. Are there any surprises to you in your
conclusions? (There usually are such surprises when I run this exercise at a workshop.)
Send to me via my website the most interesting of your findings. I'll try in due course to include on these web
pages an analysis of which feedback methods most people regard as delivering high learning payoff, and as highly
efficient, along with an exploration of the particular strengths that make some of the alternative methods still
worthwhile.

