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Introduction

The Design Wheel Review Tool

[This review tool is based on the evolving SAIDE concept document Materials Design Narrative50 Aug 08. A copy of the graphic of the ‘wheel’ is copied at the end of this document.]

This review tool is based on the concept of a wheel which shows three key levels of design - materials design, course design and programme design, centred on the needs of the learner. The wheel helps us to visualise different strands, or spokes, working together to make learning happen. If one of the spokes is missing then the wheel may collapse. As a model the wheel allows us to focus on one strand but without losing the big picture of the whole wheel.

This review will be conducted against criteria within the following ten key design strands:

· Planning

· Administration 

· Content

· Assessment

· Process

· Learner support 

· Context

· Structure

· Quality assurance

· Resources

Materials Review

Review context and purpose

In this case a review of … is being conducted in the context of : [choose and describe the context of your specific review …]

· Materials design and/or review as part of a general introduction to distance education – using examples of good materials / criteria / small writing exercise / intergroup feedback.

· Materials design and/or review as general preparation for materials development – examples / criteria / planning / intro and Unit 1 / half draft / 1st draft / 2nd draft / 3rd draft

· Materials design and/or review with a specific focus – learner-centredness / instruction and design / re-development for a particular context

· Materials design and/or review as part of managing a project – orientation / dead lines / feedback / penalties

· Materials review and design as the end of the QA process – mapping, evaluation and re-development

With a view to … 

Programme documentation and materials

The following programme documentation and material was reviewed:

Materials review criteria

[The criteria are compiled from two documents which you may want to view:

· NADEOSA, Designing and Delivering Distance Education: Quality Criteria and Case Studies from South Africa, Section 2, pg 18-56
· ‘SAIDE criteria for quality course materials’.]
A review of materials cannot be divorced from decisions that are made at the level of programme and course design. So the criteria for the materials review need to reflect, to some extent at least, on the decisions made at the other two levels. In addition, some criteria apply across strands. The same criteria apply to open education resources (OERs) or e-learning materials. However, there are particular criteria which apply specifically to e-learning materials, which you will find at the end of the document.

The criteria are outlined in a box before each review strand.

Planning

· The development of course material is based on an overall programme and course plan which describes, for example, finances and other resources, the delegation of responsibility among those involved, and an adequate time schedule for the work.

· Planning decisions at the level of materials design have to support the planning decisions made at the programme and course design levels.

· The content, assessment, and teaching and learning approaches in the course materials support the aims and learning outcomes.

· There is an explicit indication of study time which allows learners to adopt sensible study plans.

· The materials are accessibly presented and coherent within a clear process of development.

Process

The review in this strand is based on the learning spiral which can be represented like this:

[image: image1.bmp]
· The various elements of the course materials are integrated, and the integration is clearly sign-posted.

· Learner-friendly introductions, linking and summarizing passages motivate the learners and provide coherence to the materials.

· Learning and teaching approaches use interactive activities, language and questions to contribute to an integrated and unfolding argument.

· The teaching and learning activities acknowledge learners’ existing knowledge and experience, and provide opportunities for guided integration of the new knowledge and skills.

· The activities are varied for individual learning styles, needs and context. They are appropriate for the content, the learning pathway and the assessment strategy.

· Activities empower learners to use theory to inform practice.

· Reflection on activities provides guidance for learners to think about what they did, whatever thoughts they had, or answers they gave, and why and how they came to have new ideas and new knowledge.

· Learners are encouraged to critically question and evaluate ideas and concepts.

Content

· The content of the course is accurate, up-to-date, relevant to aims and outcomes, free of discrimination, and reflects awareness of the multilingual and multicultural reality of South African society.

· The set of concepts to be learned is manageable and appropriately varied.

· Content is presented in manageable chunk sizes.

· Content is presented at an appropriate level and builds on learner experience.

· Knowledge is presented as changing and debatable rather than as fixed and not to be questioned.

· The course materials are designed in an accessible way. Access devices such as contents pages, headings, numbering, activity signposting, summaries, graphical presentation of information, and general layout features all facilitate use by the learners.

· The overall technical quality of the materials facilitates learner use.

Assessment

· There are effective procedures for recognizing prior learning and for assessing current competence.

· Assessment is well managed, and meets the requirements of accreditation bodies and employers.

· Assessment information (including learning outcomes, assessment criteria, rationale and assessment procedures and dates) is provided in all courses, modules or units.

· Assessment is designed in terms of predetermined outcomes and criteria, but takes cognizance of context and diverse learning needs of the learners, and provides for alternative assessment tasks where appropriate.

· Assessment is progressional within and between units/modules/courses/programmes and the level of assessment is appropriate for the entry and exit levels of the unit/module/course/programme.

· Assessment, including feedback processes, is recognized as an integral part of the teaching and learning process - assessment informs teaching and facilitates progress along the learning pathway.

· There is a range of formative and summative assessment tasks and methods which ensure that all learning outcomes are validly assessed.

· Feedback is offered in the form of suggestions, arguments and questions and enables learners to identify errors and assess their own progress.

· A range of parties is involved in assessment strategies that include, for example, self-assessment, peer assessment, tutor assessment and/or assessment by workplace mentors.

· For each programme / course / module, there is at least one integrated assessment procedure which is a valid test of the key purposes of the programme / course / module.

· Assessment activities are designed and administered in ways that do not disadvantage learners in a range of contexts.

· Marking procedures, including the provision of constructive feedback to learners for both formative and summative assessment promote consistency and accuracy of marking, grading.

· There are clear procedures to receive, record, process, and turn around assignments within a timeframe that allows learners to benefit from formative feedback prior to the submission of further assessment tasks.

· An appeal system is in place for when learners have a complaint about the fairness of the assessment.

Context

· Overall decisions are taken at programme and course level about venues, access to transport and resources and facilities, timing, the general contexts and language backgrounds, profiles and abilities of learners, clustering and grouping.

· Materials incorporate factors that may be motivational for learning such as career purposes or personal interest, and take account of the contexts in which learners live and work.

· The design of the learning pathways and learning activities take into account educational background and learning and work experience of learners.

· The language level of the materials is appropriate for the target learners.

· Activities within the materials take account of access to electricity and multi-media and technology, access to venues and financial resources, and time available for learning, the size of the groups and the ease with which groups are able to come together for study activities; are considerate of other contextual issues such as age, gender, etc;

· Barriers to learning are anticipated and accommodated where possible.

Learner Support

· Where entry is open, care is taken to provide sufficient academic support to learners who may be under-prepared. This may be by the provision of access or bridging courses, additional units within existing courses, or increased face-to-face support.

· Learners are carefully oriented to the teaching and learning methods on the programme / course / module, particularly if electronic learning methods are used.

· The content and teaching approach support learners in achieving the learning outcomes.

· The materials assist learners with the particular difficulties that learning-through-reading and learning at a distance involve.

· Skills for learning such as reading, writing, analyzing, planning, amanging time, evaluation of own learning needs and progress are appropriate to the programme or course and are integrated into the learning process.

· Instructions and explanations tell learners clearly what they are expected to do.

· Learners are provided with a range of opportunities for meaningful communication through various forms of technology for tutoring at a distance, contact tutoring, assignment tutoring, mentoring where appropriate, counseling (both remote and face-to-face), and the stimulation of peer support structures.

· The need of learners for physical facilities and study resources, and participation in decision-making is taken into account.

· Contact sessions are integrated into the course design and are sufficient to support learners in achieving the outcomes of the course.

· Visual aids complement the written text.

Administration

· Overall administrative procedures for the programme and course are efficient, effective and accurate, and are clearly explained to the learners.

· Information about student regulations, fee structures, tutor records, records of results and delivery of materials is made clear in the materials.

· Specific administrative requirements within each unit or module are made clear in the materials, and are clearly linked to course and programme administrative requirements.

Resources

· A range of resources are suggested or provided with consideration of factors such as access to such resources, experience and knowledge of technology, and the purpose of the programme / course / module.

Structure

· There is a structural coherence between programmes, courses, modules, and learning pathways.

· Sequencing of modules / courses / activities facilitates progress through conceptual learning pathways.

· For each programme / course / module there is a transparent description of:

· the qualification to which the programme leads;

· the admission requirements;

· purpose and outcomes;

· target learners;

· teaching and learning strategies (including, where appropriate, workplace learning);

· features of the learning environment and resources;

· assessment strategies;

· courses or modules in the programme;

· accreditation arrangements.

· Visual aids are used to clarify the structure where appropriate;

Quality assurance

· The materials development plan includes provision for evaluation during the developmental process in the form of critical commenting, developmental testing, or piloting.

· The materials are periodically reviewed in the light of ongoing feedback from learners and tutors and advances in knowledge and research.

· If existing course material is used for a particular course, its suitability is evaluated in terms of required learning outcomes, the appropriateness of the teaching and learning approach, and its relevance for the target learners.

· Success rates of past and present learners help to inform changes to the materials.

· Feedback and results of the programme review/evaluation are used to effect improvements in the programme’s design and delivery and to develop further educational expertise of academic staff.

· There are suitable methods of recording and assessing feedback and results (such as portfolios, logbooks, project reports, learner interviews, or reports from the mentor).

· Review findings are disseminated appropriately and used for staff development, curriculum improvement and increasing learner access.

e-Learning Criteria

· The service is speedy and reliable: it is easy to connect to the site, and the site loads quickly with a minimum number of crashed sessions.

· Pages and text are designed for consistency, readability and attractiveness.

· The site is easily navigable, has a sitemap with clearly marked links, and the different elements integrate seamlessly with each other.

· The site is up-to-date, with minimum technical faults, and continuously under development.

· The site clearly displays its institutional links and acknowledges sources of material used.

· Support in the use of various functions on the site is provided both in the site itself and from external technical assistance.

· The site encourages interactions with other learners as well as with the tutor/mentor.

Facilitator Guides Review

There may be programme or course and/or facilitator guides that accompany the materials you are reviewing. They may be called by different names. Whatever they are called their purpose is generally to support the teacher in facilitating and supporting learning. We can think about facilitator guides in the context of all the strands. The following broad criteria could form the basis of a review.

The Facilitator Guide criteria

Process & Structure

· mediate the reflection on the learning in the materials.

· help the facilitator to understand the learning process and pathway

· provide possible additional, consolidating activities

· guide facilitation techniques.

Content

· provide additional content for the of benefit of the facilitator

· provide guidance on the important concepts introduced through the materials

· make the facilitator aware of links backwards and forwards

· offer additional references that might assist the learning.

Administration

· provide support in managing the administrative processes outlined in the programme / course guides or materials.

Assessment

· provide guidance on feedback techniques

· provide guidance on ways of facilitating a range of assessment methods

· provide strategic, systemic and procedural support for assessment managemnt.

Planning

· provide guidance on the management of time, resources and staff
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KEY ISSUES IN DESIGNING / EVALUATING LEARNING MATERIALS
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