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Course Review Instrument
Section 1: Module context
The course curriculum is well-researched, with aims and learning outcomes appropriate to the level of study; content, teaching and learning and assessment methods facilitate the achievement of the aims and learning outcomes; there is an identified process of development and evaluation of courses.

(Quality Criteria for Distance Education in South Africa)
	1.1 Module and code: 


	1.2 Programme(s) in which used: 



	1.3 Module purpose:



	1.4 Target audience & learner profile

	1.5 Delivery strategy

	Learning materials package
	

	No of sessions/ no. of hours compulsory contact 
	

	No. of sessions/ no. of hours non-compulsory contact session
	

	No. of sessions/ no. of hours practicals 
	

	Teaching practice requirements 
	

	
	

	1.6 Assessment strategy 

	No. of assignments 
	

	Percentage of final mark for year mark
	

	Percentage of final mark for examination 
	

	
	

	1.7 Student results

	Failure rate
	

	Balance between year mark and exam mark 
	


Section 2: Course materials 

The content, assessment, and teaching and learning approaches in the course materials support the aims and learning outcomes; the materials are accessibly presented; they teach in a coherent way that engages the learners; there is an identified process of development and evaluation of course materials

(Quality Criteria for Distance Education in South Africa)

Orientation to programme, introductions, aims and learning outcomes

2.1 Orientation to programmes and courses

There is a learner-friendly and accessible description of the main components and requirements of the course (aims & learning outcomes, teaching & learning strategies, content outline, notional hours, items in the learning package, assessment strategy, year plan with key dates for learners)

The various elements and media of the course are integrated and clearly sign-posted

2.2 Introductions to programmes/modules/units/sections

Explain the importance of the topic for the learner, and create interest in the material

Provide an overview of what is to come

Forge links with what the learners already know and what they are expected to learn

Point out links with other lessons/sections

Provide some indication of intended learning outcomes in ways that are directly relevant and useful to the learners

Give indications of how long the learner should spend on the material in the lesson so that the learners can pace themselves.
2.3 Learning outcomes

Are stated clearly and unambiguously

Describe what the learners need to demonstrate in order to show their competence

Are consistent with the aims of the course and programme

The content and teaching approach support learners in achieving the learning outcomes.

Selection and coherence of content

2.4 Selection of content

Content is contemporary and reflects current thinking and recent references

Content is appropriate both to the intended outcomes of the programme, as well as recognising prior learning

Content builds on learners’ experience where possible

There is appropriate variety in the selection of content.

The content and teaching approach support learners in achieving the learning outcomes.

Presentation of content

2.5 Presentation of content

Concepts are develop logically

Concepts are explained clearly using sufficient and relevant examples

New concepts are introduced by linking to learners’ existing knowledge

Ideas are presented in manageable chunks

A variety of methods are used to present the content and succeed in keeping the learners’ interest alive

Theories are not presented as absolute – debate is encouraged

The course materials model the processes and skills that the learners are required to master – that is, they practise what they preach.

View of knowledge and use of learners’ experience

2.6 View of knowledge 

Learners’ own experiences and understanding are seen as valid departure points for discussion

Knowledge is presented as changing and debatable rather than as fixed and not to be questioned

Learners are encouraged to weigh ideas against their own knowledge and experience, and to question ideas/concepts that do not seem to be adequately substantiated

Learners are helped to contextualise new knowledge appropriately, and a concerted effort is made to empower learners to use theory to inform practice.

Activities, feedback and assessment

2.7 Activities

The activities are clearly signposted, and learners know where each begins and ends

Clear instructions help the learners to know exactly what they are expected to do

The activities are related to the learning outcomes

Activities reflect effective learning processes

Activities are sufficient to give learners enough practice

Activities are distributed at fairly frequent intervals throughout a section

Activities show a range of difficulty

Activities are sufficiently varied in terms of task and purpose

Activities are life/work related

Activities are realistic in terms of time indications and resources available to learners.

2.8 Feedback to learners

Feedback to learners is clearly indicated

Feedback is offered in the form of suggestions, and is prescriptive only where necessary

The learners are able to identify the errors they have made, and they are able to assess their progress from their responses

Where calculations are required, stages in the working are displayed and explained.

Language

2.9 Language level

New concepts and terms are explained simply, and these explanations are indicated clearly in the text

The language used is friendly, informal and welcoming

Learners are not patronised or ‘talked down to’

The discourse is appropriate to the learning intended

The language is sensitive as far as gender and culture are concerned

The language takes cognisance of the multilingual reality of South Africa

The language is active and sufficiently interactive.
Accessibility and layout
2.10 Learning skills

Summaries and revision exercises are included at frequent intervals to assist the learners to learn

Skills for learning (such as reading, writing, analysing, planning, managing time, evaluation of own learning needs and progress) are appropriate to the outcomes of the course, and integrated into the materials.

2.11 Access devices (in texts; corresponding features will be looked for in other materials, for example, videos)

The numbering/headings system makes it easy for learners to find their way through the text

The text is broken up into reasonable units

Headings and sub-headings are used to draw attention to the key points of the lesson. This makes it easy for the learners to get an overview of the lesson at a glance. It also makes it easy to find the parts that the learners want to refer to

There is a contents page

Pre-tests are used wherever feasible to help the learners know what skills or knowledge they need to have before starting the lesson/section

Links with previous knowledge and experience, with other parts of the same lesson, and with other lessons are indicated.

2.12 Visual aids (pictures, photographs, diagrams and cartoons) (in texts)

The visual aids used complement the written text

Line pictures and cartoons are well-drawn and appropriate for the target learners. They are gender- and culture-sensitive

Where appropriate, concept maps and diagrams are included to help the learners get an overview of the material, and to assist the learning process

Captions and explanations accompanying visual aids are adequate, and give the learners a clear idea of what their purpose is

Instructions/explanations accompanying diagrams are clear, and learners know what they are expected to do

Section 3: Assessment Strategy
Assessment is an essential feature of the teaching and learning process, is properly managed, and meets the requirements of accreditation bodies and employers.
(Quality Criteria for Distance Education in South Africa)
3.1 Assessment strategy
There is an assessment strategy for the course as a whole

The assessment tasks are directly related to the learning outcomes

Formative and summative assessment strategies are employed

Assessment criteria are made known to learners, and feedback is provided on interim assessment which helps learners to improve

Mechanisms exist for learners to respond to feedback on assessment, and these are clearly explained in the course materials.

3.2 Assessment implementation

The assessment tasks allow learners to demonstrate the outcomes

The cognitive demands of the assessment is appropriate for the level

The assessment develops and measures applied competence (the ability to integrate foundational, practical and reflexive competence)

The balance of foundational, practical and reflexive competence being assessed is appropriate for the level and purpose of the course
Section 4: Student support strategy
Learners are provided with a range of opportunities for real two-way communication through the use of various forms of technology for tutoring at a distance, contact tutoring, assignment tutoring, mentoring where appropriate, counselling (both remote and face-to-face), and the stimulation of peer support structures. The need of learners for physical facilities and study resources and participation in decision-making is also taken into account.

(Quality Criteria for Distance Education in South Africa)
Learners are encouraged to create and participate in 'communities of learning' in which the individual learner thinks and solves problems with others engaged in similar tasks. This is facilitated through a range of learner support mechanisms - peer support sessions, tutorials/contact sessions, teaching on assignments, support in the workplace (mentoring), email and internet communications, and so on.

There are sufficient contact sessions to ensure that the learners are able to achieve the outcomes of the course. These contact sessions are integrated into the course design, rather than being an add-on extra. 

The teaching and learning activities at contact sessions acknowledge learners' existing knowledge and experience, and provide opportunities for guided integration of the new knowledge and skills as contained in the course materials.

Academic support is built into the design of the course materials.

Learners are carefully oriented to the teaching and learning methods on the programme, particularly if electronic learning methods are used. 

Where appropriate, the development of competence in the use of information and communication technologies is built into the learning outcomes of the programme.

Feedback on assignments provide learners with timely advice on their progress, the extent to which they have demonstrated the outcomes, the measures needed to improve; and encouragement.
Sources:

NADEOSA Quality criteria for distance education in South Africa (2005)

SAIDE Criteria for quality course materials (2002)

Quick course review for teacher education courses (SAIDE)

